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ABSTRACT 

This curriculum guide for fourth-grade teachers 
contains values-based classrooE lessons which are intended to assist 
students in the development of (1) a positive self-concept^ (2) 
rational thinking processes^ (3) in-fer- and intrapefsonal skills 
necessary for individual and group ef f ect iveness^ and (U) a personal - 
and societal value system* Teaching techn^igues include readings^ 
classroom discussion^ use of filastrips^ games^ and interviews. 
Topics and concepts treated the lessons include responsibility r 
hoi^esty^ deci'Sion aaking^ family responsibility ^ friendship^ using 
money wisely^ using time wisely^ physical and moral courage^ and 
power. 2ach lesson outline contains purpose^ concepts^ affective 
objectives^ classroom activities, teaching procedures^ guiding 
questions^ evaluation techniques; and lists of materials needed. For 
many lessons the classroom readings are included. Appendices include 
procedures for group ctiscussion and role playing and a resource list 
of curricula. The curriculum developers recoament that teachers 
receive training in affective teaching skills and attitudes before 
using the guide and that the materials not be used dailyr but rather 
spaced to cover a semester at a time. (Author/HM) 
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PRd*GRESi^AN|)''C.AUT';ON 

* ^ 

^ The Pattern of yealt-hful tivipg Project was a curriculum 
^development effort funded by the 'Texas Commission on 
f^l cohol ism. The gui-^ps were wri tten-, "subjected to two • 
pijlofi'ngs and carefu'lly evaluated for content , gra-de 
appropriateness, and pup-i 1 fecti veness . 

^ Because this is a values- based curriculum attempting to 

'effect attitude and behav'iot^l changes in pupils ^egarding 

decisions important to youth^, thVA'att^rn of He-althful 

^Living staff does not recommend the <jse of these .guides 

wfthout the'"requi si te teach.e^ preparation. Affective 

teachi ng" ski 1 1 s and attitude^s are imperative jf the results^ 

* ^ 
the pVoject obtained fr.om pi 1 ot-jng^ -can be expected from 

otliers who use the *mater ial . 
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The staff recomri^ends the-se materials not .be used dailj^, 

but rather spaged to^ov^er a semester of time.^ Materials 

» . r # 

are available for .grades kindergarten through' ei ght . ' 

\ ^ • ^ ^ ^ . 

The focu-sing goal o,f a vaTues-ba^^ed curriculum is the 

d^evelapment in children of a positive self-image. This 

will ^set..the pattern for .utilization of decisi-on making 
» 

prq.cesses' which are necessary in a d^snocratio society. If 
th'is is: kept in mind and teachers 'are pYoperly trai-ned, we 
will hav^ t.aken ahe further step in humanizing education. 

Shirley E. 'Rose, Ed.D " 7 ' * 

Pro je^' Caordi nator - 
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PREFACE \ 
Rationale 

Harris County Department of Education concep tua 1 i^zed "Patterns 
of Health-ful Liviag" curriculum design under the following 
pr^mi ses : ' . 

1.. Belief in the supreme wo-rth and individuality- of each 
pupil. . ' ^ ♦ ^ t 

2. Belief that each person .shou 1 d be a^ded educational 

institutions in attaining his'potentiaV as'a human being. 

3- Belief that each person should^ be aided by educational 
1 ris t i tu t i on s f at^-nrf f ec t i ve * pa r t i c i pa t i on in a dem^ocratic 
soc i e ty . . . / \ 

4. Belief that each person can become the person he wants 

^ ' to be and fu'nction more effectively in a free society if 
he'iis frd^f^ to develop a personal rational 'value system. 

5. - Belief that^one of the important functions of a school in 
. *Xr a^free society is to help pupils develop and clarify a 

personal beliefsystejn. 

6. ' Belief in a value-based education program as the effective 
- means of a.ssi sting pupils inta becoming a "rational 

th/rnr>A^V '-self-actualizing'* individual. 

G^oal s \. y , ^ . C 

The following broad goals were identified in order to 
'facilitate the" u l.tirfn-aT^xa i m of the program as outlined in 
the p/oposal to the Texas Commission on Alcoholism: . "The 
ultim*ate aim will.b^ to have an ongoing program which can 
be offered to organizations throughout the state, a„. program 
whi ch/ produces individuals with the afi i 1 i ty ' to make responsib.le 
judgmentsbntheirlifestyle." 

The program attempted the following: 

1. As si s ts^upi 1 s in the *devel opment of a more positive 
\ self-concept which hejps individuals achieve a more 
rewarding»enrichedli.f;e. 



10 



xi 



2. Assist pupilsM'oi the development of rational thinking, 
processes necessSry to effective function-\ng in a free 
society. V 

3» Assist in the devel.opment and refinement of inter and 

intra personal skills necess^ary for individual and group 
ef f ec t i veness . ' ' 

^ ' - 

4. Assist in helping the child urtders^tand the values of the 
society in which, he lives and participate ef f ec t i vel y^i n 
tha t "s^oc i ety . 

6; A-'ssist in development of a personal and societal valup 
system^ which inv^olves: ^ ' , ' ' 

* 

A. Understanding how a value* ^ys*tem evolves. ^ 

B. Appreciation of value systems operati ag"'*"i n a multV- 
. ethnicsi^iety. 

C. Experiences in examination of values bp th ^personal 
and soci etal . , ' * 

D. Experiences in resolution of value conflict and 
value clarification, both personal ^^nd spcie:tal 



INTRODUCTION 

SETTING THE STAGE FOR LEARNING • 

This curriculum is entitVed "Touching Live-s" since it was 
designed to help pupils see the relationships among members 
in our- society, how our decisions and actions affect the ■ *' 
lives of our fellowmen. aiild the influence which each of us 
hasonthelivesofothers. 



The excitem^t which you, the teacher, inject Into each 
lessoawill determine the ^ce'ss of these lessons. The 
atmosphere which you establish at the.^very outset of the value 
study will be of utmost importance. 



A very positive and uplifting attitude must prevail inthe 

classroom during these sessions'? It is imperative that each 

Child-feel comfortable in talking wfth others about emotions 

and values. The major activities of each lesson are discuss ioas 

about reactions to, value. If children feel embarrassed or 

hesitant about expnessinjg themselves, the very heart of the 

fourse will be removed. ^ 
* ' > 

T^e major value catego>q^es considered in' these lessons are 

lis^ted and ident i f i ed .bel oWn;^ 

A. Affection : Love and* friendship that you have for 

^ other peoplfe.and th^t you feel they have 
or should hav^ for\^ou. 

g-r^ T?espect : Court'esy and admiration that you have 

for other people and they have for you. 
\ ilaving someone that you look up to. 

V W • ' 1 O / 



Skil 1 : 



Enl i ghtenment 



'ower : 



Weal th : 



G . Wei 1 "Being : 



Recti tude ; 



The ability to do things well and to 
feel that you can do them well. 

Your ability to understand what things 
'mean and using your knowledge to help 
you .do -the things you want to .do. 

The ability to control your own behavior 
and the ability to make other people 
see your poi nt-of-v i ew and do what you - 
would like them to do. Being able to 
make your own choices based on good 
i nf orma t i on . 

Wantiag or needing money or the things 
tKat money can buy, such as food, 
clothing, shelter. 

An inner feeling of contentment, health, 
inner-peace and happiness. Not being 
sick, worried, upset or" unhappy. 

Knowing what is right anxl wrong for 
yourself. Keeping one's promises and 
being honest and just. One wj io i s 
responsible ana can be" tru s ted . 



The eight "universalities" or categories of "needs and wants 



sw^l 1 ain 



were defined by D^^^ Harold Lasswyj^nd his followers as being 
basic values sought by all men in all known cultures and 
•adapted^Xar educational use by Rucker, Arnspiger, Brodbeck^ and 
others. 



THE LESSONS 

Story ^ 
The value concept for each lesson will be established through one 
of the following media: a story, record, cassette, filmstrip, or 
set of study prints. Building upon this foundation, the teacher 
will launch quickly and smoothly into the learx^ing experiences 
and guiding questions. . ^ 
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LEARNING EXPERIENCES 
Each lesson outlines far more learning experiences than can 
possibly be completed within the suggested time; The leacher 
is requested to be selective in employing those experiences which 
ara most a(>propriate for the maturity of his pupils. 
Activities which are included in the learning experience sec, ion 
of this manual are:. 

DISCUSSION GROUPS^ BUZZ GROUPS (Teams) 
Many lessons request th^ division of the class into^u^r o# fivp 
small groups for discussion of key questions or the. ful f i 1 1 i ng 
of assignments. ^ 

It is recommended that the^mefn5ersh i p of these groups chaiige 
frequently. It is strongly urged that a rotation basis be 
established the first day of the course so th^t a new leader and 
secretary for each group are chosen daily. Each person has a 
turn in these leadership roles. " ^ 

GROUP REPORTS 

The teacher will'' assign discussion groups with a leader and 
secretary. Often {he groxjp answers questions. Frequently^ the 

group is given a task such as "list rea'Sons why 

"Compose a set of things you would do," "make a chart..., etc. 
Each group mecnbers projects h*i s opinion and beliefs. Each 
contributes to an art activity so that a total effort becomes a 
group report. 

HYPOTHIJICAL SITUATIONS^' 
The t-eacher tells an imaginary story. The. purpose is to give 
pupils an ^opportunity to consider yh^at they would do if the 

xX'i i 



incident really happened in theif lives. What response would 
they make? How wouTd they bfegin to 'face and'solve such a proble 

THE PUBLIC INTERVIEW 
This method pro'vides the i ntervi evitar an opportunity to express 
hi s thoughts and ideas honestly; it gives the class a cKance to 
Jearn to listen emphatically and non- judgmental ly and it gives 
the teacher an opportunity to help all students to be supportive 
of each other as values are clarified. 



UNFINISHED SENTENCES OR OPEN-ENDED QUESTIONS 



Pupils «e asked to -complete sentences which are structured to 
help the child reflect on attitudes and beliefs. Children of-ten 
list their likes, dislikes, fears, concerns, and hopes. 

ROLE-PLAYING 

Demonstrations to clarify and reinforce concepts may be 
accomplished if actors fee'l free to live their parts without 
fear of criticism or taunting by the audience. 

Role pl-aying g^ives pupils opportunities to assume new identities 
in temporary situations. The teacher establishes the role- 
playing situation with s trirctgjyj^ ^by choos i ng parti ci pants 
and describing the plot. The teacher's job is to keep the 
pace lively, so that action does not drag and actors do not 
get silly or off the topic. It is a good approach to change 
actor's roles in the middle of the play to see the incid.ent 
through the other person*s eyes. 

.... • ■ ■ ^' : r, 
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RELATED ACTIVITIES TO REINFORCE CONCEPTS 
In many lessons the writer has also included such activities 
as songs, .poems, crossword puzzles, hidden word puzzles, and 
matching games. Each was j;elected or created to reinforce the 
value co^ncept for a speci f i c .1 esson . 

The teacher knows his students, their sensitivity and response^ 
— — ^ to each lesson,, and their re\ct^rts to various types of assignments 
Use the reinforcing activities, as time permit-s, to thei greatest \ 
motivation for your boys and girls. \ % 
These suggestions are made for your use: V • 
Set up a learning center for values. A table or shelf in your 
room could Serve this nee<l. Pupils could go to the center upon 
compl et i on of other subjects and assignments. Use the materials 
independently, either individually or in small groups. These 
materials^ listed in lessons, could be inc]uded: 

1. Books 

2. Filmstrip 

3. Cassette tape to review 

4. Film ' 

5. Crossword puzzle 

6. ' Hidden word puzzle 

7. Matching game 

8. Rank order 

9. Sentence completion 
'^•^10. ^Collage supplies r 

1 1 . Art su ppl i es 

12. Poems - r'ead 17 

ERJC xi| 
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Assign as seatwork to be worked upon completion of other subjects; 
Assign as hoinev/ork to be j-eturned and discussed the following day. 
Use free moiiiG.nts as they occur during the day, i . e .,' between 
other- subjects, while wai'ting for lunch, during snack breaks to 
read a poem, learn a song, work a puzzle. , - 

EVALUATION • 

An evaluative exercise is to conclude each lesson. 
In all c>ses this will- be the revelation of the child's 
individual reaction to the value studied. In lessons', 
the child is promised that no-one will read his eva 1 uati ort-. 



4r 

His confidence mu s t be strongly- reinforced. 



ERIC 



18- 



XX 



ERIC 



LESSON }\ - TO BE HONEST 



Purpose K 

To help pupils Vearn that to live a life of ho*nor j* nvol ves 

"conducting onesel f in a. r espons i b1 e way according to ^thfe 
situation. 



Concept : 

Responsibi 1 i ty 
Honasty 



Prerequi site : 

Pupils should be prepared to participate in such group 
processes as debates and di scu\ssi ons . 

Fdr this and other lessons to be effective, pupils mgs t 
understand buz? gro.up procedures* 

Sometime before, but not during, this first lesson conduct 
* practice buzz group: ^ * 

.Select a group, topic, leader, and secretary. 
} Lei? the class watch this group work. Help the 
*^ leader call on^each group member for his contribution 
^to'the topic. ^ Help them learn to discuss freely, 
• stay on the topic, and prevent a few from dominating. 



Keep the lesson(s) moving brisklyl \ 
Terminal Objective : 



Dur4ii^ the week pupil ^will demonstrate his understanding 
of living^ honorably by making'^me decision which involves 
right-wrong, honor-dishonor. ^ 

Enabling Objective :> 

' , *• 

^ 1. Pupil will identify traits he believes representative 
^ of-an honorable person. 

2. Pupil will write traits which he feels an honorable 
^person would not have. 
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3. Pupil wi-11 verbally explain how' Marilyn, felt aUout Her 
role as a Girl Scouf ar^fi her responsibility to live the 

.Scout Premise anj the ^Bcout Law. 

♦ * « 

4. Pupil wil.l analyze the story characters' and events in 
^ order to explain the actions of the two girls at the 

slumber party* 

5. Pupil wi'll list the ways in which the prank' affected the 
person or property of others. ' y 



Learning Experiences: , 

1. The story today is about a troup af Girl Scouts on a 
slumber party the night Bl'efore a special parade. Read 
the Girl Scout Law and the Girl Scout Promise. * ' 

'Ask: What is the first law? (Honesty) 

2. Ask: What is honesty? ^ 

List definitions of honesty on the chalkboard or pupil's 
papers. Pupils wiTl list traits they believe an 
honorable person would or would not^-have. v.. 

Note to Tgacher^ : The following will be "he! pf ul , in 
Clarifying pupil *s definition and discussion of honor: • 

Honor refers to personal integrity. A person of 
honor is a person who is responsible and can be- 
counted on (depended upon) to do what he believes 
,^ is right, ^ \ 

Honor is not to be confuted with reputation. A man's 
reputation is what otheri th.ink he is. A man's 
honor is what he is - at all, times - observed or 
Luio'bserved . ^Whether anyone sees or finds out, an 
honorable person does what 'he^ knows to be the right 
thing* , \ - 

On my Honor: * When a person lives up to the trust 
that others have in him to do what he^ believes is 
right and dependable, he has a ^^trjpng sense of * - 

• honor. ' ^ • * 

3. Listen to the story "To Be Honest." 

4. ^ Discuss the following questions: - ^ \ 

A. What happened in the story? 



B. Honesty was expected frffm which girls i^ the story? 
Why did they exp'Vc^Marji lyn to be 'trustworthy? 

D. ^ What were some other rea^sons Marilyn was so well 

thought of? " ^ . 

E. ' Who do you expect to ^ive a life^of honor?- 

F. Should some persons be expected to live more 

^'L honorably^ than others?* Why or why not? , ^ - 

^6. Do^ you believe those persons (Question F) are , ever 
^tempted to be dishonest? 

H. ' What did^Marilyn 'use to help her live honorably? 

I. What do you use to help you- live a*n honorable life? 
J. How did Mrs. Stevens feel? 

K. Has anything like this ever happened to you?' How ^ 
di.d it make you feel? . * 

* L. How could you tell if Jk^^eTson were not honorable? 

5. Form four discussion groups* Appoint a leader for each 
group who can. keep t^he dis9,ussion flowing on the topic. 
Appoint a recording secretary for each group /to jot 
down ideas. 

Instruct each group to discuss Marilyn^'s experiences as 
a Girl Scout 'in relation to. tbjecti ve tHree.. 

6. Eacli group will' discuss why the girls chose not to 
follow Marilyn's example. 

7. Ho^did their actions affect' others? 

8. After di scussing the story's conclusion, each group 
will debate the justice or injustice of the consequences 
(punishment) for the girls* actions. 

* 

QptiorVal : If des-ired, pupils may work'the crossword puzzle, 
/ using the vocabulary from the stary ''To' Be hones't 
to reinforce concepts of honesty. 

Materi al s : ^ : 

1. Paper and pen\i>Vs for recording secretaries 

% . 21 




2. Tape player and tape of story! (Optional: Tocher m/y 
prefer to tape some of the stories to provide variety 
to the presentati ons . ) . 

3.. ^Glrl Scout Law CMaster included i.n lesson). 

Ey-fl'^lTation : ' ' , _ • ' 

Were there feelings that Jody and Paula felt that' you have 
feTt at some time? Can- ycwr'tel 1 about that feeling? I 
Identify one trait whith you listed inyour deflViition or 
arv honest person which could de»cri b^^ari lyn . In what 
-way(s) couldiyou develop that trait in your ownrlife? 



^ GIRL SCOUT LAW: . . .• 

I will do my best: 

- to ^ honest 
c - to fair 

- to^help where I am needed 

- to 1^ cheerful 

- to be friendly and considerate 

^- to be a sister to every Gir] Scout 

- to respect authority 

- to use resources wis^ely 

- to protect and improve the world 

around me 

/ 

- to show respect for myself and others 

through my words and actions. 



GIRL SCOUT PROMISE 

r 

On my honor, I will, try: , 

To serve God, 

My country and mankind, 
• "And to live, by the J^rl Scout Law 
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TO BE HONEST 



"Hey, that was good," exclaimed Jody, putting away her plate, 

* 

"Yes, I like the way Mrs. Stevens bakes, beans," agreed 
Marilyn. ' . 

They went into the Stevens' family room with the other'girls. 
Some were playing records, Doris and Beth were p.l ayi ng' pi ng-pong , 
and Paula was prac^tjj^ing cheers she'd seen at a football game. 

Mrs. Stevens, the Scout leader, said, ''Girls, it's late. 
Let's sing a couple of songs and then call it a night. We have 
a big day ahead. We are to be dressed 1n th6 morning and 
downtown by seven-thirty for the parade. Our troop marches fight 
in front of the mayor's car. I want you asleep by ten-fiftten. 

Everyone followed along to the familiar songs as Marilyn 
played the piano. ^ • - 

Marilyn was what all the girls wanted to be: talented, 
smart, pretty, and still nice to be with. You could bank on 
what Mai-flyn said. What she believed in she stood up. for. , In 
all of their times together she iad been the one Mrs. Stevens 
and t^e— tnipop could count on'. ^ 

Now in tb«. quiet.nes§Sthey started' the Law: I will do my ^ 
best to be honest, to belfair, to he! p-'^where I am needed....." 
Marilyn lived by those pifomises. 

Wrs. Stevens went to ^r bedroom and the bedrxjlls were 
spread out. For awhile^j^rls scampered here and there, 
.chattering to one anoWfer, but slowly they settled down to 
sleep. 

■Jody raised her head in the d'arkn^e^s and whi s pered , - " Pau la., 
Marilyn, are you awake?" Up popped two heads'. 

Jody went on, "Let's have a cola before we g^ tQ. sleep. 
Want one?" - . ' 

Marilyn told them it was after ten and they'd better close 
their eyes fast. She lay down and turned over. 

Paula and Jody tiptoed to the refirgerator and op-ened two 
col a bottl es . ' • . 

Jody began laughing and said, "I can get you." She put^' ' . 
her finger over the bqttlp and shook it several^ times , aiming 
i t at Paul ^. * . 
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-Paula ran into the family room where the others-were' 
sleeping. - Giggling, she teased, "Let's get them all." An'd 
she shook her bottle. Before long, bedrolls and faces were \ 
showered with the sugary liquid.* . A 

. Squeals an<l cries broke the silence. On girVs hand shot 
up to protect her face from a bath, and Jody's cota misfired 
into the draperies. . 

The lights came on. Mrs. Steyens' lookXof shock turned 
to disappointment. . ' \ • 

"Th?/e- ca'ip te no parade for^you, Jody and ^aula. And I'm 
afraid no -mor^/ si umber pai'ti es and trips for this school year. 
.We'll have\to see what can be done with the girls' bedrolls. 
In the mornHng you can wash the windows and mop the floor. 
Perhaps you can help pay for the drapes to be cleaned." 

Jody looked down at the empty bottle in her hand. Then 
her eyes'met Mafilyn's. Jody quickly looked away.. 



\ 



•3* 



i. 



i 



f 



WESSON 2 - A. PLEDGE . ^ 

Purpose s ' ■ 

To help pupils learn that living a life of honor requires 

responsible decision making in ord^r to fulfill res porvs i bi 1 i ti es 

dbncept ; ^ , . » 

-Responsibility . . , 

Honor ^ • ' 

Prerequ i site : , 

None ^ * y ^ ■ 

» * 

Termi nal Objective : 

Pupil wi'll di f ferentiate^ ,twci^tes ti ng methods: the Honor System 
and teacher monitored, proviOTng reasons for preferring one 
above the other. ^ . - 



Enabl i ng Objectives : ^ 

1. Pupils will read the respanse to the pledge 
to the Fliig of th^ United States of America. 

- J 

1.' Pubi.ls will be able to use documents to- 
de/fine the terms:' pledge, promise,^ swear, \ 
Affirm, and declare On oath.w V 



3. Pupils working in groups will exami ne .g^pi es of oaths 
♦and pledges of various youth organizations. 
After analysis of such documents, pupils will decide on 
the wisdom of joining an oVgan-i za't ion whose acti.vities 
and purposes were contrary to o^ne's beliefs. 

4.. Pupils wilV identify ways in which each i ndi vidual member 
contributes to the effectiveness of the group, through 
keeping the *pl edge »of the group. . , . 

5. Pupils will define the Honor System and teacher-mon i^tored 
system after studying appropriate materials. 
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Learning Experienjes ^ 

1. Have the class sit in*a large circle. Distribute 

copies of the response to the Pledge to the Flag of , 
^he United States of America. Let every other student 
read the pledge and alternating students read the ^response 
as a two-part choral reading. * • 

2,.' Ask:^ What is a^ pledge? Write the. words: "pledge," 
"promise," " swear "affi rm, " and "declare on oath" 
on the chalkboarct. We are going to see how each word is 
related to the otTiers. 

3. Form small buzz groups. In an earlier lesson we read 

a story a'bout Marilyn, a Girl Scout, who could be trusted 
to keep her promise. What other groups or organizations 
have oaths, pledges, or promises? Distribute copies of 
all organization or office 'oaths and pledges to each group 
Instruct each group to examine the documents. What do 
you notice about these documents? What is expected of 
the member who makes such a committment? ,How are the 
terms "pledge," "promise," "swear," "affirm," and "declare 
a^n oath" used? A,re they alike? 

4. Should you join a group you don't really believe in? Wtiy? 

A club or organization may be operated on at least' two 
bases: The Honor^System and the Teacher-Monitored System. 
What is the Honor 'System? 

What is the proced\jre i n a Teacher-Monf tored classroom? 
(Elicit responses until thiK concept seeyns clear.) 
Ask: If there were*no HonoV System, what would schools 
do to insure that students d^S^t cheat? 

What are the advantages and disadvantages of each system? 

What could you say generally about pled-ges and honor 
systems? .How are they related? 

Materials : ' • , V- ^ ' 

1 . Paper and penci Is,. 

2. ' Duplicated copies of promises, pledges, and oaths: (Maste 

i ncl uded i n 1 esson . ) 

Blue Bird Wish • , ' , 

Law of the C3mp Aire Girls 
Girl Scout Prom^pl 
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Gi r1 Scout Law * ^ 
Boy Scout Pledge 
Pledge to Itie Texas Flag 
Pledge to the Flag of the 



Umted States 



Oaths-: 



Presicjent of the United States, 
Governor of the State* of Texas 
Member of the Congress of the United 
Members of the Legislature, of Canada 
Allegiance to the United States 



States 



Mi 1 i ta ry ; 



Enl i s ted 
O.f f i c e r s 
Cadets of 



men 

the United States Military Academy 



3-. Tape player and^tape of story. (Optional) 



Eval uati on : 

Pretend'you ar^drawing a cartoon 
or. comic book. Give your opinion 
a pupil: The Honor System or the 
Te.ll why you have this opinion. 



for a newspaper 

on which helps yau most 

Teacher- Mo ni tor ed System 
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THE HONOR SYSTEM * 

Many schools i/se the 'honor system in conducting exanvinati ons . 
T^e responsibility and sel f -di sctpl i ne of the students replaces 
direction and discipline of teacheVs during testing. Teasers 
do not check students to k^ep them from cheating. They tru< 
th£ pupiTs^o be hones.t and rely on their own knowledge. 

Discuss the Ho/ior 5ys tem ' i n the United St-^tes Military Academy 
and the other military academies. ^ ' ^ • * 

- . i'*" .• • • ■ ' ' ■ 

"The United States Military Academy at West Point, New York, 
is'the oldest military college in the United States. It 
prepares young Inen for Careers as military officers. The 
/Academy is supported by the federal- government , and is 
supervised by the Department of the Army. .Students are called 

cadets. The Student Body is called the Corps of Cadets ' 

The AcatJemy Hon^ Code- i^§ a'^ cher-i s hetj possession 'of cadets and 
graduates.. Enforced by the cadet's themsel ves , the code has 
never out^'FOwn 'i ts original and simple meaning - that a 
cadet wiTl not li'e, cheat:, or steal. * The co.de requires 
complete integrity i^ word ^nd^deed. It is s'tr i ctl y enforced , 
and any. i nten tfonal vi o>4t i on'* i s a cause for c1i;^fnissal from 
the Academy. " . ' , . . 

World Book Encyclopedia' ' . . • 

Pages 147-148 . ' > 

Vol ume 19 

Field Enterprlsfes Education Corporation 
CMcago, 1970 ~ 
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RESPONSE 

\ 



I PLEDGE ALLEGIANCE TO THE FLAG OF THE UNITED STATES OF AMERICA 

Flag of the red, 'white, and blue, 
• We shall ever be loyal to you. 

AND TO THE REPUBLIC FOR WHICH IT STANDS, 

Sovereign state our fathers made free. 

We pledge our hearts and lives to thee. . \ 

ONE NATION UNDER GOO, INDIVISI&LE, 

Land of power, wealth, and beauty: 

Power from unity, ^ ; > ^ 

. Wealth throughout the land; 
Beauty on every hand: 

Valleys green, mountai ns. steep; 
Azurelakes,. riversdeep; 
Golden grains on fertile lands; 
pazzling sun on desert sands; 
Land of power, wealth, and beauty* 

WITH LIBERTY AND JUSTICE FOR ALL. 
/ 

Land of freedom andfalr play. 
We salute your flag today. 



> 



(Response by Mildred A. Dawjson) ^ 
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THE LAW OF THE CAMP FIRE GIRLS 



Worship God 
Seek Beauty 
Give Service 
Pursue Knowledge 
Be Trustworthy 
Hold on to Heal th . 
Glorify Work 
Be Happy , 

i 

.BLUE BIRD WISH 

To have fun; to learn to make beautiful things; 
to remember to finish-what I begin*,^*to want to 
'keep ^ny temper most of the time; 
to go to interesting places; 'i4'know ^out trees, 
flowers, and birds; j! 
'to make friends. *^ 



GIRL SCOUT^ LAW ; 

I will do my best: 
-to be honest 
-ta be fair 
' -to help where I am needed 

^" , ^ -to be cheerful 

-to be friendly and considerate 
-to be a sister to every Girl Scout / 
-to respect authority 
-to use resources wisely 
\ -to protect and improve the worjd around me 
'^-to show respect for myself and others through 
my v/0'rd.s a'nd actions 



GIRL SCOUT PROMI^ 

On my honor, • I ^U] try: 
To serve God', " 



My country and mankind. 
And to live by the G.ir1 Scout/Law, 
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OATH OF OFFICE 
GOVERNOR, STATE OF TEXAS 



The Governor of the State of Texas 
promises to preserve, protect, and 
defend the consti'tution and the laws 
of the United- States and of this state. 



CONGRESS AND SUPREME COURT 

I ^ , do solemnly swear (or affirm) 

that I will support and defend the Constitution* 
of the United States against all enemies, foreign 
and domestic; (that I will bear true faith and 
allegiance to the sam-e;) that ^ take this 
obligation freely, without any mentalf reserv.ation 
s)r purpose of evasion, and that I wilNwell and 
truthfully discharge the duties of the office on. 
which I am about to enter. So help me God. 



, .'.^MILITARY OATHS 

Military oaths are »taken by men and woften who enter the 
armed services of our country. 

"i do solemnly swear (of affirm) that I wil.l bear .true 
faith and allegiance to the United States of America; 
that I will serve them honestly and faithfully ^^^^irvst 
all thefr enemies .whomsoever; and that I wilV obey the 
orders^pf the President of the United States and the 
order of the officers appointed over me, according to 
the regulations and the Uniform Code of^Milite^fy J'ujstice. 



CADET, UNITED STATES MILITARY ACADEMY 
(10 U.S.C. S«f . 1099) 

. "I, , do sol emnly- swear that I wi 1 1 support the 

Constitution of the United States, and ^ear true 
allegiance to the National Strvernment; that I will 
maintain and defend the soveretgnty of the- United 
States, paramount to any and all allegiance, sovereignty, 
or fealty I may owe to any State, county or -country 
whatsoever; and'that I will at all times obey thejegal 
orders of my superi'br officers^ arid the rules ^hd 
articles governing the armies of the United States." 

^ 32 ' 
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TEXAS FLAG PLEDGE' V/ 

Honor the Texas Flag. I pledge 
allegiance to thee, Texas, one and 
. indivis'ible/" 



PLEDGE TO FLAG OF UNITED STATES 

I pledge *allegi.ance to the flag of the 
Dnited States of Anverica and to the 
Republic for which it stands/ One 
Nation under God , ^i ndi vi s i bl e , with liberty 
and justice for all. 
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LESSON 3 RICK AND THE LADY 



Purpose 



To help pupils learn that dishonesty affects the well-j)eing 
of individuals and those who trust them. 



Concept : 

Res pons i bi 1 i ty 

Honesty 

Well Being 



Prerequ i s i tes : 
None « ' 1 

Termi nal Objective : 
PupyT^vnll reveal I 

statement about the kind of person he aspires to be 



PupT/T^vnll reveal his goals for adulthoo'4 by writing a 



atement ab 

\. ... 



Enabling Objectives : 

1. After list^ening to the story, "Rick and- the lady , " pupils* 
will search the slory for examples illustratiag the 

'affect Rick*s thoughts and actions had upon his well-being. 

2. Pupils will formulate a conclusion for the<story. 

3. Pupils will discuss legal consequences when someone does 
not return 1 os^xmerchandi se to the owner. 

4. Pupils will predict the affect Rick's actions would have 
upon his family if he returned the purse, and/or if 

he kept the contents. 

5. 0£ti_on|3_' Pupils will c^ircle the vocabulary words from 
the stofy in the hidden word |)u2rle game. 

Learning Experiences : ^ 
1. Listen 'to the story "Rick and the Lady." 

. ■ • 34 
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Z. Ask the following questions: 

A. Rick told himself a lie. What was it? 

B- Several times in the story Rick was worried that 
.someone might see him? Why?, flow did he show his 
nervous nes s ? 

C. How da you tTiink the story will end? 

D. What could be the consequences if Rick kee.ps the' 
purse's contends? 

E. How would Rick feel if the situation were r-eversed? 

if 

' f^-' If Rick does not return the purse could this lead to 

, , , other dishonest acts? I<6iy or why not? 

G. Does it usually take otiier dishonest acts to cover 
the first? < 

H. How will Rick's family feel if he returns the purse? 
If he keeps the. contents? 

I. Have you ever found something and did not know what 
to do? What happened? How did you feel? Why did 

'you feel that way? Thinking back over what you did, 
would you do anything differently today? What? 
(Encourage as many students as possible to relate 
incidents when> they faced similar dilemmas.) 

,J. From what we have s^id about Rick in his situation 
and all the situations you have -been in, what could 
we say g-enerally about . people and the decision they 
' make when there is a moral is^sue involved? 

Optional Acti vi ty : \ 

Pupils may circle the^ vocabul aVy words from the story in 
the Hidden Word Puzzle. ^ 

Material s : - ' 

1. ' Pencils and p,aper for evaluation: 

2. Tape player and tape of' story. (Optional) 

3. If desired: duplicated Hidden Word Puzzle. (Master included 
inlesson) 
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Evaluation : 



When y6u build a house, you have a plan. When you build 
a life, you also have a plan. 

Write a statement '(paragraph) about the KIND OF PERSON 
you plan to be when you are grown. 



Note to Teacher ; 

1. "The kind of person you plan to be" indicates qualities 
of character and personality:. Looking into the future, 
what traits will others see in you,*how will you. affect 

, others? This is not intended as a career oriented 
answer. 

A / 

2. Students might be encouraged to keep a diary of the 
various decisi'ons and commitments they make while 
studying "Touching Lives." The responses may indicate 
the moral growth of the student. 
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RICK AND THE LADY 

He was running, through the parking lot when he spotted 
' it in the shopping cart. Mother had t6)d him to get his 
hair cut and walk' on home. She could finish buying groceries 
without him. 

Rick stopped and looked around. He walked between the 
cars. No» there d4^dn't seem to be anyone around. * Ip fact, ' 
he was the only^^erson on this side of the store., 

Where had the red purse come fr,om? ^ . 

"Some lady probaWy loaded her groceri es i rfto her car 
and drove off without it," Rick imagined. \^ ^ 

It was h2S_ now! 'He had found it, hadn't he? She was long 
• gone. 

Rick looked around again and reached down into the chrotne 
^ basket for the purse. He»held it close to his jacket anb 

Walked quickly behi nd th^'store. No one could see hun there.' 

-Opening ^he silver clasp and pulling apart the sides, he" 
saw a bulging white billfold. , \ - 



Rick's fingers shook ^s he unbuttoned the flap and 
counted fifty-four dollars in bills and thi rty- two <rcents in 
change- "Wowl The lady carries some money aroundl" he thought 
exci tedly : * ^ \ ^ / 

He pulled out the" pi asti crockets . "She has a lot of credit 
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credit c|^rds," he thought. "I guess ^all ladies like to shop^ 
at'^every store in^town." ^* ^ 

• * ; • 

Then he saw the driver's licensie. The lady was Mrs. Freida 
Woods. She lived at 2379 Hawk Street. .Hei^ telephone number 
was 261-3209. ' ' , . 

Rick looked down at her picture on thk license. She had 
regular brown hair and dark eyes. They were nice. You could 
Say she was pretty. About the age of all the guys* mothers. . 




This' Mrs. Woods 1 ook>il-<s^ f ri endly and trusting. "By 
now she will be worried about her billfold. What should L 



do?" 



\ 
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HIDDEN 



PUZZLE 



Use the vocabulary from the story "RicH and, the- tady" to 
•help you find the words listed below. 



Circle the answer when you locate it 
33. It is circled for you. 



Rick's name is- number 



1. AROUND 

2. BACK 

3. BA'SKET 

4. , BILLS 

5. BROUN 

6. CALMLY 
. 7. CARS 

8. CART 

9. CHROME . 
10.' CaiNS 
U. CUT 

12* EYES 

13. GROCERIES 

14. GUYS 

15. HAIR 

16. HAWK 
IJ. ' HOME 

18. JACKET 

19. JEANS 
* 20.. LADY . 

21. LICENSE 

22. LOOKED- 



ERIC • • 



\ 



.25 



90 
o 1.7 



N 

LESSON 4 - MY FAMILY * 



Purpose : 



To help 1)u^ls learnlthat the family unit is important 
by ppoyiding its mem^iers' protec^i on , ■ identiif, security, 
affection, and the basic necessities of ]yfe such as food, 
shelter, and cl.otliing. * 



. C.on-cep<t : 

Loyalty • 
Apprec iati on 
Pride 



Terminal Objective : 

Pupil will state one' specific thing he will do this week" to ' 
.sTiow his parents he is glad he belongs to them; or state one 
thip5 about his family relationship which benefits him. 

' .• ■ . • ^ 

Ena-b1 ina^Objec lives : 

1. Pupils will discuss feelings they have '/^ut their family 
• 'as 'l^hey relate to rules, customs, brothers/sisters, 

' Arguments and enjoyment. ^ i 

2. After viewing the filmstrip "No Place Likg HomeVpupils 
.will analyze the similarities and differences between. the 

two families and jiow these differences affected Danr?v 

3. Pupils will construct a chLd^li444is trati ng needs which 
are provided b.y their parent^""*; ^ 6 

4. Pupils will discuss ways fojtelty to family can be 
demonstrated. • ^ 

5. Pupils will consider ways f ami 1 ie\ cooperate 
to make life more enjoyable. 

* 

6. Pupil's will list ways to show' hel pf ul ness and'/or 
affection to parents a^d siblings. 



Learning Experiences 



1. Use the Teacher's Guid.e which accompanies the-^l ms t ri p/ 
cassette kit to ask questions concerning the fai^ily in 
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aTcusfoml^""'"' -'"'^ disagreements, pleasures. 

2. View the filmstrip. "No Place Like Home.'" 
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tS InaW7p P^°''^"g questions in the Teacher's Guide 
•fam?r?lr?n J! similarities and differences in the two 
families io the story an/how they affected -Danny 



P^'?enSs^!l^'tL°r.!!''^'^?" important way that your 
parent^^^airSv^^ they are glad ycfu belong to them. 




Could va<f miusf^te ways your parents provide for 



, your>r?eds apd desires? 
■•^"•--Jtr- You may use crayans. 

II lustrations may i no 



' Spending money* . 

Home or apartment nodical care (doctor, denrist 

Room of own or shared ^orthodontist) aencnst, 

witfr sister/brother Grooming supplies 

Clothes Pgt5 

Playthings (bikes, games Musical (or other) lessons 

o K , . ' Entertainment 

School supplies Travel 

5. What does the word loyalty mean? Should members of a 
ramily be loyal to one another? Why or wh-y not? 

How can children show their loyalty to their familj'? 
Answers may include: 

Putting parents first 

Being proud of family members \ 

Appreciating what parents do for children 

Being proud of father's occupation 

Upholding, rather than criticizing all fam'iVy' 

members to outsiders 
Upholding parents' rules and wishes 
- Considering what our parents tell irs as confidential- 
Holding the 'family name" in honor and not ■ 

embarrasing family with poor conduct 

Optional Activities: 



^ '-«'l, What kind of activities can family members enjoy 

vtoget?her? Can you discuss these'things and compile 




Answers may Include: 
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Away 
F i S'h i n g 

Movies 

Miniature Golf 
Plays or programs 
Swimmi ng 
Concerts 
Picnics 
Boating 

Ski ing (water or snow) 
Skating (ice or rol ler) 

2. What could you do to show your family your appreciation? 

Answers may" include: 
fix meal s 
* Make surprise desserts or treats 
Make cards or gifts as surprises 
Listen to younger child, read 
Help with ba^th or shampoo for younger child 
Compliment older brother/sister on something done well 

Evaluation : 

Pupils may desire to illustrate their purpose card by a 
Smiley Face or some other happiness symbol ... "Thi s week 
I. will show my family I am 'glad I belong to them--by " 

or , V.' 

One thing in my fam-ily I am glad about is and this 

week I will do the following to illustrate it.- 



Mater i al s : 

Fi Imstri p/caisette "No Place Like. Home" ( Wes t i nghous e ) 
Paper 

Pencils y 
Crayons 

Chart paper or posterboard 
Scissors 

Evaluation Sheet (Master, inci Q'ded in lesson) 



At Home : 

Domi noes 
Card games 
Softball r tennis 
Badnrinton, croquet 
Horseshoes checkers 
Monopoly 
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HAPPINESS 
In Hy Home Or Family I 
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LESSON 5 - I FORGOT 



Purpos'e : 



To help pupils learn th^ our own honor and the trust of 
others are affected by keeping our promise"^: « 

Concept : . '• * 

Responsibility 
Keeping one's promises 

Prerequ i site : 

Pupils must be. comfortable with making comparisons and contrasts 
Pupil must, have had intstruction in using facts to deduce 
answers. Experiences writing originaj stories will assist 
development of the^lfesson. 

Terminal Obj e 

Pupil will analyze the effect of a broken promise upon the 
enjoyment of a loVed one and suggest a way to restore honor 
which has been damaged., ^^^^^ nunor 

Enabi i nq Object i ves : :V 

1. After listening to the story, "I Forgot", pupils will an- 
aiyze the interaction of responsibility, tr^jst,' keeping 
one's projnises, and honor. 

2. Pupils will identify and explain why they consider some 
people honorable and others unworthy of the -term 

honorabl e . " 



Learni-r>q E'xperi enc es : ■ , ' 

\. Listen to the story "I Forgot." 

2.* Discuss the following questions; 

A. What happened in the- story? . ' 

B. When Chris made a [iromis.e, was he accepting responsibility? 
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C 

D, 

F, 



H. 



In what ways 
you when you 



are others putting their trust 
gi ve them a promi se? 



1 n 



When someone does not keep hi? promise, how do you 
feel? "Why do you think you feel that way? Why is 
it difficult for you to depend on that person again? 

How do you feel about people who keep promises? 
Why do you think you feel that way? 



Are there ever times when it 
to promise to do something? 
reasons? 



would be best not 
What could be the 



Are there times people make wild or unrealistic 
promi ses? Why? 



How could we learn to tell the 
rl^alistic or wild promises? 



d i f f erenc e between 



Responsibility involves obedience to doing righf.* 
Responsible citizens obey rules and regulations. 
However, there are extreme circumstances when a 
person must act in a responsible manner to the extent 
that his sense of honor (right) demands breaking rules 
or [D^romises. Can you think of an example of breaking 
a promise or rule because it would be more honorable 
to do so than to follow a rule? Support your answer. 

3." Play the "Three Characters " Game.* 

Display slides and names of famous characters from movies, 
fiction, cartoons, etc. 

Say: 1. If you could become someone else, what is the 
name of the most honorabl e. character you would 
wi sh to be? 

2. Find the one you would not want to be. Tell why 

« 

3. Find 'the one most like yoursel f-*»-"T^1->*Avh;y» 



*Strategy Niwnber 30 Three Characters Game 
Simon, Sidney B. et al., Vatues Clarif ication 
Publishing Company, Inc. 1 972 ) . Pages 
permjpis.ion of the putlishers.) 



(Ne* York: Hart 

21 9-220 -{Used with 
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Materials : Vj 

1. Paper and pencils for evaluation. 

2. Transparencies of outstanding or notorious characters 
from movies ,. history,' real life, etc. - 

3. Tape player and tape of story (Optional). 
Evaluation ; 

Pupil will indicate in writing how Chris' broken promise 
will affect the enjoyment of his parents and guests at the 
birthday party and why. 

What could Chris do to restore his honor? Explain 



I FORGOT 



It had been a long afternoon. Evef since lunch the t 



ime 



had passed ^sl owl.y. Only five more minutes. Chris finished 
the answer to the last science question on his job card. Wow! 
Now he could go over to Buddy's house and see his new motorbike 
At noon Buddy had told him it .was gold with blufe striping. 

"Let me at it." yelled Chris to Buddy at the corner of 
the. school yard . Both boys started galloping down the sidewalk 
to Blackberry Street. 

When Buddy pulled up the garage door, Chris couldn't 
believe hi.s eyes*. A Honda CT70. It had an automatic clutch 
and three fo/ward gears. It*s gold paint sparkled even in 
the dim garage. ^ 

"Dad says it'll make 45 miles an hour on a straightaway,"- 
beamed Buddy, rubbing the leather seiat. 

Soon Mr. Patterson was^home and helped each boy ride t^e 
motor. ^""^^A ' * • " 

Chris got so involved IvejPorgot the time. 

He went home through the back yard*. That was why he didn^t 
see the cars parked in front 'of the house. ' * 
— ^When he opened the door; he spotted his sister Cindy 
carrying a tray of sandwiches. She didn't have on playclothes. 
There was his mother, all dressed 'up talking to some other 
people in the living room. X^e house was fille|*f/ith people. 
He could see the Gregorys from down the street, Mr. Kalmer, 



Dad's boss, the Smiths and their baby.-^ 

41 49* 



And then he remembered. "Oh, nol I forgo-t to pick up 
Dad's birthday cake from the bakery by the school. I promised 
Mom I'd bring it for Dad's surprise party." 

With the sound of the door closing behind him, everybody 
turned to look at Chris. ^Just then they could hear Father's 
car pun into the driveway. Chris' -heart went into his throat. 
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LESSON 6 ^ ONLY A COUPLE OF MINUTES 



Purpose : ^ 

To help pupils learn that happiness in. a family depends 
upon each member's willingness to love and contribute to 
family responsibilities. 



Theme ; 



Affection 



Concept : 

Family Responsibility 



Terminal Objective : 

Pijpil will present a plan for contributing to hi s"" f ami 1 y * s 
ha'ppiness by keeping family rules. 



Enabl i ng Objecti ve : 

1. After listening to the story, "Only a Couple of Minutes," 
pupils will compile a list of rules of conduct for 
children in a family^ c 1 t i ng. rea sons for their necessity, 
and stating ways in which they may be ma inta 1 ned . 

2. Pupils will identify home responsibilities which a 
child of his age might have. 

3. Through analyzing study prints depicting family responsibili 
ties, pupils will identify what they believe the expected 
family responsibilities would be. ^ 

Optional : Pupils will record ways family members can show 

consideration for the rights and need of each other. 



Learning Experiences : * - ^ 

1. Pupils. will listen to the story, '*Only a Couple of Minutes." 

2. use the following questions for discussion: 

A. What happened in the story? 

f, . - 

B. How do you think Mrs. Adam's felt when Ben wasn't 
home by 3:45? Did she have the right to expect him 

• ^ - rrq 

59 - 



home by then? 

C. What was Mrs., Adams feeling when she got in the car" 
to go Took for Ben? (Worry, anger, love, etc.) Did 

Ben have the right to cause his mother to feel this way? 

D. Had Ben's father explained the rules of the Adams family 
concerning bicycle and automobile care? What were they? 

E. What were reasons why the family tri^d to protect its 
vehicles? 

F. What would the loss of Ben's bike mean to the family? 
6. Why do you suppose Ben hadn't locked his bike? 

H. How do you think Ben felt as he sat in the principal's 
office after school? Why do you think he felt that way? 

I. Has anything like this ever happened to you? What 
happened? How did you feel? Why do you think you felt 
that way? 

J. If a simj'lar situation presented itself to you again, 
how do you think you would deal with it? Why? 

Divide the class into two competing teams. With the teacher 
acting as moderator and recorder at the chalkboard, lead 
the two teams in seeing which can compile the best list 
of rules for conduct in the home and reasons why they are 
needed. 

Call on several stude/its to tell which of their family rules 
or guidelines they feel is most important and why. 

Display the study prints. 

"What home responsibilities should be expected of a boy ^ 
or girl your age?" Do you have any of these pictured 
responsibilities? Others not shown? (This should produce 
aliv^lydiscussion.) 



GO 



Material s: 



1. Transparencies of family duties 

2. • Pencils 

3. Paper 

4. Art Paper 

5. Colored Chalk or Tempera 



Eval uation : 

Most parents love and protect their children. can avoid bei 
hurt many times by obeying our parents/ rules. 

Write of a time you could haved saved yourself much worry or 
actual injury by following family rules. You' may 
illustrate your paragraph if you. wish. 

OR * 

Make aa original plan showing how you can personally contribute 
to the happiness of your family by keeping family rules. 
This may be added to the diary or shared with the class. 
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ONLY A COUPLE OF MINUTES 

Mrs. Adams took the last batch of cookies out of the -oven. 
Chocolate chip, Ben''s favorite.. Thinking of B>en;, she looked 
again at the clock. Why wasn't he home. . It was four o'clock 
and school was out at three thirsty. That hungry boy was^ 
always home and raiding the refrigerator by three-forty-five 
at the latest. ' 

Ttie Adajns ' house was only seven blocks from thfe school. 
Ben had timed his trip a.t ten minutes exactly. He told his \ 
friends the bicycle he got for Christmas was the fastest on 
the block. He bragged tha t • tie - coul d sleep every mqrning until 
7:^30, eat a big br^alcfast, leave the house at ten before eight 
and be sitting in his^esk in class before the eight o'clock 
tardy bel 1 . 

When Father heard this boast, he too'k/Ben to the drive-way 
where the two AdamsJ au tomobi 1 es were parked. | 

"Ben, the three of us hav^^ something in common. 1 We all have 
jobrs. Mother and I work in town and you work at school., Each 
of us needs a set of wheels to get us to and from woijk and to 

our errands. Our family has spent a lot of money tOj|have nice 

* ' ^ j I 

cars and your bike. We have to take care of them toiuse them 
for a long time." 

"The rule your mother and I have kept for our car^ and which 
we expect for your ten-speed is this: keep locked when parked 
a long time, and keep locked in the garage at nfoht. It only 
takes a couple of minutes to chain and lock ytyur bicycle when 

C2 , 
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you leave it before school and to roll it Into the garage at 




Mrs. Adams glanced at the clock again. She got her keVs, 

backed out her car, and headed toward the school. She drove 

slowly, watching both sides of the street to catch a glimpse 

of Ben. • ^ 

\ 

Pulling into the circular drive of the main building, Mrs. 
Adams saw that the playground was deserted. Tlie parking lot 
had only one car. Mrs. Adams recogni ze^r the blue statio.n 
wagon as belonging to Mrs. Stapleton. 

Down the front hall and into the office hurried a concerned' 
Mrs. Adams. She saw her son sitting by Mrs^. ..Stapl eton ' s 1 arge 
(fesk as cne woman spoke into the telephone. 

"Officer Hall, this is the principal of Hilden Elementary 
School at the corner of Ninth Street and Peach. It seems that 
a bicycle was stolen during school today. It was a boy*s ten- 
speed -a Schwinn. Metallic orange wi tlTtwen ty-f our inch wheel 
Yes, it was in the school yard. Yes sir, it was in the bicycle 
stalls on the south sjde of the building. No, Officer, I'm 
afraid it was not locked. Is there anything that can be done 
to recover the bicycle? Oh? Oh. I see. Well, thank you, • 
Officer Hall . 




LESSON 7 - PLAY BALL 




Purpose : 

To help pupils learn the meaning of responsibility and what 
accepting responsibility, entails. 



Concept : 
Responsi bi 1 i ty 

PVer&qu i si tes : ^ ^ ' 

Experience with buzz groupswill assi st,-pupi 1 s with this 
lesson. 

Termi nal Objecti ve : ' ' - . ^ 

'"^ ^ ^ ' 

&iven relevant information for a hypothetical situation, th^ 
pupil will be able to determi ne -the responsible course of 
action. 

E nabi i ng Objecti ves : 

1. Pupils will identify the story characters whose actions 

were . respons i bl e (honorable) and i rre^spons i bl e (di shonpra4)l e ) 
and cont ras t* thei r emoti^ons and actions. 

2^ Pupijs* will predict the emotions of Jerry, Scott,, and 
Coach as a result of the boys' actions. 

3. -Pupfls will determine their own definition of 

responsi bi H ty and iVrespons'i bi 1 i ty . - 

4. Pupils will, in small groups^ compose' a set of responsibiliti.es 
which the. boys in the s tory- accepted when they joined a 

bal 1 teffm. * ^ . - . 

5. Pupils will cojnpare such responsibilities (Objective Two) 
wi th, those'^of joi ni ng a choir, b^and. Scout tro^p, etc. 

Learning Experiences : . . 

1.- Listen to the story "Play Ball." 
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2\ Ask the following questions about the story: ' 

A. What .happe,ned in the story? Summarize, using 
transparencies. 

B. Scott's mother asked him to do\ome tasks just 
before game time'. If Scott had been late or 
absent because of the'se tasks, wpuld he have 
been irresponsible? 

C. Was Jerry honest with himself. and Coach when he 
decided not to go to the game? 

D. »How could he have been more honest and 'open? What 
could he have done? 

E\ How will Jerry feel as a result of not fulfilling 
his responsibility? Why will he feel that way? 

How will Goach fee^ v^hen he discovers Jerry's actions? 
Why will he'>feel that way? 

6, Can you contrast the reactions of Jerry and Scott, 
although, both had had the same experience of playing 
ball only a few minutes of the season? 

3. /-Form several small-buzz groups. Ask: What does 

responsibi 1 i ty .me^n? What does it mean to be a 
responsible person? * . ' 

4. ^Ask: What responsibilities did Scott and Jerry assume 

when they joined the Colts? Compose a set of 
responsibilities. Your group secretary will record 
your ideas. 

5. Ask: How can you compare the responsibilities you listed 
with those of a Scout troop, choir, band, athl et i c ' team, ^ 
or other organization . 

6. ftow did the team depend upon the Coach? How did the 
/Coach depend upon >the players? Why did the players 

have to depend upon each other? 

Materi al s : 

1 . Paper and penci Is 
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2. ijape player and tape -of story. (Optional) 

♦ - * 

3. Transparencies: * > 

(3) Scott riding bicycle " " 

(2) Jerry eating candyybn front of a small- 
grocery store, .wearing jeans and T-sh.irt 

(3) Scott warming up at baseball field 

^ , (4)''Left: Scott p^laying first base at tfall game 
Rights- Jerry at* swimming pool (overlay) 

Eval uation 

^ ^ \ ' 

Write the following. Incomplete sentence on the'board and 

\ask students to com'^lete it in their own way. 



\ 



When people depend upon me, I feel 



^ 
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PLAY BALL 

Scott Johnson almost missed seeing Jerry's bike at tho ' * 
store, he w^s going so fast. He turr^ed around to b'e sxare. 
"Yes, those beat up wheels are Jerry's," tPteught Scott. ' 

"Why would he be here now? And I thought I was late today, 
wt-'th Mom making me pjjt out the trash at t'^e 1 a s t |ni nu Le I " • 

He wheeled his blue bicycle aroi/nd and ^hot up to the s.tore, 
Jerry was just coming out with some cand^y. ^ 

"Hey, what's with you?". asked Scott tn bewilderment. He 
looked at Jerry'^ jeans and T-shirt. "Why aren'^t you in 
uniform^? ^Coach will kill you for not wearing your uniform," 
shouted Scott, 

"I'm not going to play .today. I'm tired of sitting on the 
bench while all the other guys p1ay»" answered Jerry. He 
popped. some candy into his mouth and leaned against the handle ^ 
bars of his bike- "I've only played three whole innings all 
season,^' Jerry coatinued. 

"Not going? Are you cra^y?" Scott raised his voice, 
yet he k-new it was true,' Jerry and- Scott had spent more time,- 
-on the bench than on. the field. They had come to every practice, 
had worked out at home in their spare time, but both boys were 
small and inexperienced. 
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Today the team played the Dodgers, the best team on the 
C^U's^schedule. 

^.'^ 

i Jerry sat Ion his bike, one- foot against the curb. "Aw, 
get smart, Jof/nson, You'll never ge*t to play. Paul Trank is 

th:$ ace. Go y^ith me to the pool and let's swim awhile." 

"I ' ■ " 

i-cott was' puzzled. He thought about Paul Trank, the 
wonder boy of the t'eam. Then he thought of Coach. H-is forehead 
wrinkled as he replied, "No, guess I'll go on and keep the bat 
boy company again today, Jer. See^/ou." 

He real i zed^-t^t he'd lost a lot of time and began pedaling 

' p 

as fast as he could. 

When he reached Smith Field, the team was already warming 
up. Scott could hear Coaches chatter to the team*. "Come on 
ba'by, put her over." "Come on, come on, pick up that grounder." ^ 

And then Scott heard something he didn't think he wouM* 
ever hear. "Come, on, Johnson, get a move on. Cover first and 
make it quick. Time to play ball!" 

Scott didn't have time to wonder. He didn't have time to 
ask why. He barely ha^ time to slip hi^ left hand in-the 
glove and sock his'right fist into It for fit before the first 
pitch started across the plate. ^ 
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LESSON 8. FRIENDSHIP 



Purpose ; 

To help pupils learn that in our'soclety each person needs 
the friendship of others. 



Theme : 
Affection 



Concept : 

Friendship ' . , , ^ 



Terminal Objective ; ^ , ^ 

Pupil will analyze the qualities which he considers important 
In' a friend as he describes his best friend. He then will 
analyze his own ability to be a friend on whom others can 
depend, * 



• Enabling Objectives : ^ 

1. After viewing the filmstrip, "My Best Friend", pupils 

^ wi 1 1 ^demonstrate through role-playing activities ways to 
* make new f rie/ids . . ^ 

2. A panel of pupils wi 1 1 ^ di s'cuss important qualities in 
a friend. 

3. Pupils will join together in determining ways to get 
along with friends and settle arguments. 

4. Pupils will explain helpfulness in friendships. 
Optional 

Pupils will play the Match Friends' 6ame\ by matching names bf 
famous, friends f rom bo^oks , tel ev i si on , , and movies. 



Learning Experiences : 

1. View the filmstrlp "My Best Friend". 

2. After viewing the filmstrip, "My Best Friend," have 
students in groups role-play their own version of the 
appropriate ending to the story. 



/ 



Panel : 




Select sever'al pupils who had been members of the 
audience during the role-playing activity to serve as 
panelists. Ask the others to be seated in the audience. 

Ask the panelists: 

A. What 1s the most Important quality in a friend? 
Support your opinion. 

B. What are other valuable traits in a friend? 
(Explore thefe thoughts before terminating th^ discussion) 

A Fri end : . ' ^ ' 

1) Looks for the good in others and tries to see their 
potential abilities 

2) Gives encouragement and up! i fts cithers.. 

3) Shows appreciation for the things others do. 

4) Listens while others tell of their inter'ests. 

5.) See his own faults and not the faults of' others. 

6) Does not try ta reform others or scold them. ' 

7) Tries to mdke others happy. 

8) Is humble and not false 

9.) Can understand and forgive 
10) Does his share of work and cooperates 

Have the class sit in a 1 arge ci rcl e. 

Teacher: "It takes much give and take to get along with 
other boys and girls. In many ways getting alon^ with 
firends is even harder than getti ng. al ong with members, 
of your family, because your parents aren't there to 
settle arguments or misunderstandings." 



ERJC 



86 



A; 



What can you do to settle arguments with friends fairly? 
Think, of ways ,to help boys and girls get along together. 

5, It has been said that a true friend will help another in 
tim.e of need. 

Lett's list some examples of this statement. 

6, Optional - Play Hidden Word Game ' 



Guiding Questions : 

1. Who is your closest friend? 

2. Is your best friend a boy or a g^l ? 

3. ' What do you like best about your closest friend? 

4. What do you dislike about your closest friend? 

5. Would you tell you closest friend what you don't like 
about him? . 

, 6, Is there someone you d'islike a lot? Why?. 

7. What should a close friend be depended on to do? 

8-' What are some things you'wish you cou.ld tell your friends? 

9, Do you have friefnds who are grownups? 

10^ Sometimes elderly people/ need children for 'friends because 
they miss their own. Their families have grdwn up anJ 
moved away. What are some ways you could show friendship 
to older neighbors? 

11.' What is there about you that makes your friends like you'? 
-12. Do you have many friends? ' - ^ - - 

13. Do you have-any friends of another race? 

14, Do you h^ve a close friend of anotXa,f race? 

- /. 
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15. Do you have any friends in another school? Explain, 

16. Do you have any friends in a different town or state? 
Explain, 

17. Do you have friends who are older than yourself? Younger? 
How often are ycu with them? How do you get along? 

18. Have you ever been hurt by a friend?' 



Evaluation: 



Distribute evaluation sheets of extended 

hands of friendship. (Master included in lesson) 



Material s : 



Filmstrip/Cassette,- "My Best Friend" frotn Holt, Rinehart, Winston, 
Values in Action Series, 

Matching Game (Optional) " > ' • 
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Describe your best friend, how you met, why you like 
him/her, what qualities he has shown ^s a friend. 




What qualities make you the kind 
of jfriend others want? Write an 
original story calVed "My Best 
.Friend CSn Count On Me To " 
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MATCH THESE FAMOUS FRIENDS FROM BOOKS, TELEVISION, MOVI^^S: 



1 . CHARLIE BROWN. 

2. MARRY POPPINS;; ' 

3. ROBINHOOD 

i 
I 

4. SNOW WHITE ' 

5. ROBINSON CRUSOE 

6. POPEYE 

7; ■ TOM SAWYER 

8. ^HRISTOPHER ROBIN 

9. pVtER pan 
10. niiDi 

It/ LASSIE 

12. MAtT DILLON 

■13. CHARLOTTE 

14. • LONE RANGE'ft 

15. ben' ■ 

16. TOM 

17. BEN FRANKLIN 

18. JOHNNY QUEST- 

19. TENNESSEE TUXEDO 

20. CAPTAIN, KIRK 
. YOGI BEAR . 

22. LAUREL 

2.3.. BEAVER ' . ' 

24. BOBBY 

25. ROCKY 

26. " K^N 
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A. LITTLE JOHN 

bI WINNIE THE POOH 

C. WENDY 

D. FESTU'S 

E. TONTO 

F. ' BOOBOO 



G, 
H, 
I , 
J, 



MICHAEL AND JANE BANKS 



AMOS ^ 
LINUS 
HUCK FINN. 



K. JERRY 

L. SEVEN DWARFS 

M. PETER 

N. OLIVE OIL 

0. FLICKA 

P. ■ FRIDAY 

Q. SALLY 

R". MR. "SPOCK 

S. BULLWINKLE 

T. TIM ■' . 

WILBUR 
V. LARRY MONTELLP 
W. MARK 
X.-" HARDY , 
•Y. CHUMLEY 
Z.]- HOOGIE 



LESSON 9 - FRANK MAKES A NEW START* 



Pu rpose : 

To help pupils learn that responsibility for one's behavior 
influences the care of our belongings, and for the physical 
safety of ourselves and others. 



Concept: 

t /-"^ 

Respans i bi 1 i ty/Wj^ Bei ng 

Pr erequ i site : ^ 
None 

Termi na 1 Ob jec t i ve : 

Pupil will list wayi in which he can take greater responsibility 
for hi s belongi ngs . * . 

Erfabl in^ Objecti ves : * — ^ . 

1. FHipil wiJl listen to the story, "Frank Makes a Naw Start." 
lils will analyze the ma i n c>b^rac ter to identify^ 

A. What ha^b^its had hrTTrmed in caring for property? 

B. What atritude had he developed toward others because 

of that habit? 

C. HovTFrank'^s attitude and habit affected other members 

. of hi s f arfii 1 y? ^ ^ ^ 

3. Pupils will consider methods they use in daily activities 
and determi ne .which a re* done habi tua 1 1 y , . • 

4. Pupils wfll analyze motives for routines: compulsion, 
. hl^b-i t or free choice. - ' ' 

Learn i ng Ex per i ences : 

1. Listen to the story, *'Frank Makes a New Start*." 
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Ask. the following (Questions: 

A. What happened in the story? 

* 

B. ^ In our story today Frank had developed a habit. 

When he finished using something that he needed 
for work or play, what did he^do with it? 

C. Di-d Frank realize that he had this habit? 

D. What was Frank's attitucie about carrying for property? 

E. Was anyone else in Frank's family aware that he had^ 
formed this habit of not caring for property? 

F. In what ways was Frank's habit "costly?" 

Let's see if we have formed 'habits in our activities .during 
the week. Our'game is called "Habit Search."* (The 
original procedure has been simplified herein for use 
with fourt'h grade pupils.) 

Method : i 

Teacher writes across the board: "Parent Make Me," "It 
Eas Become a Habit," and '"I Do It Because I Want To." 



Say: I will begin the game by naming a few activities which 

most of us do each day. Y,ou help me thini: of others. 
^ Let's discuss why these habits have developed in our 
^ lives. 

Teacher should give a few examples to help pupils get 
started and^so all habits listed will not be superficial. 

Suggested activities: Do you have a , certai n routine for: 

1 . ' Mak i ng your b^a? 

2. Emptying the wastebasket in your bedroom? 

3. P'utting away clothes after school before playing? 
^ 4. Putti ng- up. towel s and washcloths after bathing? 

5. Patting away toothbrush, and toothpaste after brushing 

teeth? 

6. ^ Pi>ttlng a-way dishes after meals? 

7. Throwing away candy» gum, popsicl.e, etc. wrappers 

a f t>er treats? 

♦Values Clarification, page 214^ 

Simon, Sidney B. et al.. Values Clarification (New York: 
Hart Publishing Company, Inc. 1972) . Page 214 Pattern 
Search. "*^tJsed with per-mission of the authors. 
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8. Putting away 'books and supplies? 

9. Doing your homework? 

10. ^^racticiiig 'music or other Tessons? 

I'l . Going to clubs on time? 

12. Going to cliurch or school on time? 

13. Getting dressed? 

14. Time to go to bed and time to get up? 

1 5. Washing your hair? 

16. Helping around the house or yard? 

17. Putting away bike, motorbike, or other vehicle? 

18. Putting away play supplies and equipment? 

What did you notic6 about the reason you gave for 
each activity? What is important about tha^ discovery? 



Evaluation : 

Is there a h^J^^y^ou 
personal lifer^ What 
it on a l^arxl? Would 
the top of the card? 



would like to start concerning your 
might that habit be? Would you write 
you put your name and-^today's date at 



The card is yours. It will not be read by anyone other than 
yourself. In a few days each of you will read your card to 
h-elp you determine whether you are carrying out your intention 
of forming a new habit. 



Teacher: Be sure to follow up on this activity. 



Material s : 

' 1 . I ndex card s 

2. Pencils 

3. Tape player and tape of story. (Optional) 



FRANK MAXES A NEW START 

"Sharon, wash and dry the dishes. Frank, you^ sweep the 
driveway. Don't forget to straighten the garage so I can drive 
the car in later. Your mother and I want to hang some pictures- 
in the hal 1 . 

Frank iQokBd to see if Dad was out of sight before pulling 
Sharon's ponytail and darting away. 

"Ouchl" she cried. *'Leave me alone, you creep.*' But she, 
Uughj^ when she. said it. and Frank knew she was rJready think^ing 
of a way to get back at him/ He knew hT^ways came out ahead. 
"That's just the way it's 4ot to be, Little Sis," he th-ou-ght 
with a. grin. "I always beat you." 

cHe swept the cement drive. Then he looked for his bike. - 
Where had he left it this time? Mom and Dad were always after 
him for not putting things in their places. He just <lidn't hav<- 
time.- Someone as busy as he was had too much going. Besides 
that's what little sisters were for. 

Finding hi-s bike* on the sidewalk, he saw that its back tire 
was pretty low. The pump was in the tool closet. Quic>Vy he 
aired the tire. Then from across the street cam Brad's voice, 
"Frank, how about a r1de?" Frank dropped the pump, bacJied TJtit 
his l^ike, and oft he went. - ■ / 

When he came home he put his bike on the front porch. U 
had go'tten dark and his programs would be com'ing on .tel--ev i s ion . 
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He saw his folks through the wjhdow of the lighted housi . 
What was Dad doin'gf He seemed to be carrying Sharon in his 
arms! MotKer was opening the door." 

"Hey, what's going on?" asked Frank excitedly. 

Fa th^er. answered , "Son, it seems that a tire pump was left 
on the garage floor and Sharon tripped over - 1 1 ' .n * tne"dark,.' 
We're afraid her leg is broken. , , , - 

Frank was miserable while the other's'were "inside the 
hospital x-ray room. - " • , 

"Why didn'-t I put that dumb tire pump away? Why don*t I 
ev.er put things away? I will, start putting thirvgs where they 
belong.". 

Just then his parents came into ttie hall. They walked to 
the central office.^ Father wrote -a check and signed some 
papers. How tired they, both looked. They ^/ent • i nto the x-ray 
room briefly and returned with Father carrying Sharon.* 

"No broken bones, but a lot of discomfort. In a few'days 
• s-he'll be a good as. new.' Then she'll be chasing you again 

♦ 

Frank." 

Frank didn't feel like teasing,, ever again. For the 
first time he fe.lt like holding Sis' hand. Instead, he doubled 
up his fist and hit hisr gently on the arm. 



LESSON 1.0 ' COMHUNICAtiNG . 

Note: '/his lesson is lengthy. Perhaps you will want to 
read the story and complete learning experiences 1-3 the 
first day. The second day compete learning experiences 
4-5 and the evaluation.- ^ ' ' ' • 

Purpose : 

To help pupils learnto recognize the basic wor^h of every 
indi v.idual . 

Concept : , . . ' 

Respect 



Pr er equ i s i t e : 

None . . ^ 

Terminal Oj>j&\:tive : 

Pupil wilTl /illustrate ways harmony can be promoted using 
respect a\Jthe motivating force. 

Material s : 

1 . Penc i 1 s and paper 

2. Old magazines for e'valuation 

3. Poster board for*eva]uation 

4. Markers for po'Sters, if desired 



Enabling Objective : ' - ^ ^ 

1. Pupils will- verbally explain how the attitude of tKe 
xhii'dren ^made Ma-e , the main character' fee>. ^ 

2. Pupils will analyze Mae's attitude change toward the 
Qhildren when she felt they did^ not respect her. 

3. Pupils will identify the excuse the 'class had for not. 
accepti ng Mae". 

4. Pupils'will list excuses people give for not- respecti ng 
others. 

5. Pupils will arrange .i 1 1 ustratiphs of^ways people can 
exercise greater respect for each/other. 
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Learning Experiences : 

1. , Listen to the^story, "Communicating." 

2. Ask: What happened in the story? 

List the sequence of events on the chalkboard as pupils 
verbally reconstruct the story. 

•Exampl'e: Mae joins the class 

Class laaghs at Mae*s broken English 
V Mae covers up emotions by acting as though 
she does not need their friendships 
Etc. , 

3. Discuss: 

A. How did the a^ttitude of^the children make Mae feel? 

<» 

B. What excuse did the class have for not respecting 
and accepting Mae? \ . 

. C. What ot^tier excuses do people give for not respecting 
others? 

D. Has a new student entered your neighborhood or school 
who was thought to be "different" from your g^roup? 
What were t^he reasons (skin color, hair* accent, 
clothing, habits) they were consider^ed di f f erent? ' 

K ' Have you known someone a1 way s .chosen last 'foj 
competition (math relays, sports teams, spelling 
' ^ bees, committee work, etc.)? How do''yoii' t hi nk ^ 
he/she felt? Has something like this evjf r - ^ 
happened^to you? How did you f <5el ? 

F. Can you tell about recent or past'^ne'fts which 
occurred because of >i scrimi nation or conflict? 



Rel i gi ous 

Pi 1 gr jms 

Irish Religious 

Fighting 
Consci enci ou s 

.Objectors - 



Political 

Campaigns 
Watergate 
Assassinations 
Wars 

Impeachment ^ 
Proceedings 



Racial .V ^ 

' — ^ 

Slavery ^ 
Marti n- Luther 

King 
Busing ^ 
Boycot ti ng 

,Schoo1 s 



G. Can you make one statement which represent-s a . 
conclusion we can draw about respecting others'? 
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Evaluation : 

Pupils will, individually or in groups, make a collage of 
magazine pictures illustrating ways in which people can 
show greater respect for others. 

OR " 

Papi^ls will write an original story which illustrates^ 
showing respect for another person. These may later 'be 
read to the class or added to pupiTs dlary.^^ 



O ptional Activity 

If desired, pupils may use the vocabulary words from the 
story, "Communicating" to play the Hidden Word Puzzle. 



Materi al s : 

Hidden Word Puzzle (Master, included in J^son) 



COMMUNICATING ' ^ 



As the tardy bell rang, the chtt(t)r£jQ_Jb^uj:r^ 
desks, amid last minute whispers ani shufflirrg of supplies. 
Mr* Jackson's e/es scanned the face of each boy and girl. . 

' "Mark is on top of the world today because his Little 
League team won last r>ight," he thought to himself. There 
Mark was - doing sign language and mouthing the score to 

i 

James, seated across the roam. 

He looked at Ter*ify Davis, the urfappointed spokesman of 
the class, near the window, second from the front. She was 
tossing her long blonde hair and arra-nging her blouse with 
that air of confidence that made everyorije pay attention to her. 

And on around the room his eyes and thoughts^ happ.ily ^ 
wanrdered. Until his gaze came to Mae Ling. Mr. Jackson felt 
"troubled. ^ * ^ 

• \ Mae's family had recently arrived from Hong Kong. Her 
father, a micro bi ol ogi s t. wi th the government, had been brought 



on'^arj import^i.nt assignment to the^Statles. 
for his daughter to^get settled in an Amer 
her Engl TSh. ^ , . ' ^ 



John Li ng was anxi ous 
can school andp^iprove 



Thi^ngs had not gon'e well for Mae, A shy child,. she had 
Sensed the i,tnpa tieDi:e oj the class when sh:e tr4ed to express 
h^erself/ 




After school that first day, Mae had dropped her bookr 6v 

the kitchen cabinet and cried, never, get along here. 

Nobody likes me- ^ They don't want me in their school. "I wish 
we hadn ' t' comel " ' 

Mrs, Ling*s face became sad. She tried to busy herself 
preparing tea, while her husband quieted their daughter. ."Mae, 
you'll learn to like each other better as you learn the langaage 
You just aren't communicating." , - - 

Terry Davis' annoyance was obvious. Because Terry ' s. gra^des 
were high and her assignments always finished quickly, sh? was 
asked to be Mae's study partner. Each time Mae repeated a 1 
spelling word, Terry would grin and look over at the other girls 
Soon little glances werfi---eTrctianged^-iiOjjnd the room. .A few 
giggles were^jTHiTFl ed . * t ' , • ' 

Mr. JackSJ3JJ-^rf^ew that Mae was pretending not to nptice the 
-aXhersL Shr-seemed not , to . care whether they liked her or not. 
She hurried to the d oor>Hl^ t ,a^t_Jujic4i or recess time, not 
looking^^_at__Ui£^ she played alone, darting 

here and- there, ^as if she didn't need a companion to .share , her • 
gsmes.' ' , '• ' ' 

, BtJT^f ter school Mae .s 1 o>wly ^al ked ,to the apartment where 
Mrs. Ling was waiting for^her. 
* 'i . 

'"How was school tod.ay, Mae?'" " • , 
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V ^ . - ' ' . 

*Mae*s shoulders drooped as the- tfears brimmed. 

"The children laughed af me again. They th i nk 'every th i ng 
I say is funny. What can I do, Mother? I will never [have 
friends." 



1> 
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Mrs. Ljng s troked her- daughter ' s thick black hair as she 
replied, "Th,e more you can laugh with the children at yours^elf/ 
the more they will want you for thei r, f ri end . Now, come. 
^Tanight is an ijnpor taijt- occas i on f or your father; so, please,/ 
don't, make him unhappy."^ - , 

•Mr. Jacks-crn left home early the next morning and was watching 
the eight o'clock news w,hen the children arrived. Soon the 
announcer said, "And now, a cruick recap from the ggvernor's 
award dinner last evening at our state capital. From the 
Governor's Mansion, iie-re-i-S'-Mat^t e r of Ceremonies Ted Beal. 

An el egant^d^rfi ng hall was shown firs.t. Crystal and gold and 
heavy drapes were seen before the cajnera focused on .the speaker 
at the cen-ter of"a long table." People dressed in eyening clothes 
were watching him say. "The Governor of the Greatest State of the 

Uni ted. States Mr . ' Governor . " Applause thundered as a handsome, 

gray-haired man rose,- with a medal and a certificate in his hands. 
"It gives me great' pi easure to present this yea r ' s Sc'i en ti f i c .. 
Excellence Award to Mr., John Ling, •who because of his devotion 
to science,' has made the world a safer place for all of us. 
fly congratulations to Mr3..'Li;.ng and their daughter .Mae . He shook " 
their hands and smilejJ. Once again, the audience began their 

. . • ■ • ^105 ; . 
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a.ppl ause 'and rose to their feet in appreciation. Then the-- 
television^ commentator broke in, with another ^news item. 

As the lights in the classroom went or\\ the children looked 
at Mae Li^ng. They all seemed to be asking her questions at'the ^ 
same time. When she began"* to , answer , she thought o"f the strange 
way her words must sound to the other children. She remembered 
her mother's advice. Covering her mouth she started to giggle 

to herself. The children smiled back. Soon they giggled 

but'their eyes crinkled in happiness. NOW THEY WERE COMMUNICATING 



0 



4^ 
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HIDDEN WORD PUZZLE 



Use the vocabulary from the story "Communi cati ng" to help 
yau find the words listed below. ' 

Circle the answer when you locate the hidden word. 
Mae's name is number 25. It is circled for you. 



r. 


ALONE- 


23. 


LIKE , 




2.- 


APPLAUSE 


24. 


LING~ 




3. 


AWARD 


25. 


MAE 


- 


4. _ 


BANQUET- 


26. 


'•.MARK 




5. 


BOY ' 


27-: 


MEDAL 




6. 


CAPITAL : 


■ 28. 


N€ED 




7. 


CLASS 


29. 


NEWS 




8.. 


COMMUNICATING ^ ■* ■ '• ° 


■ 30. 


' NOTICE 


s ^ 

4 


9. 


CRIED' ' **• ■ 


.. 31 . 


RECESS • 




IQ..' 


■ 4 

ENGLISH . 

<- ? 


• 32. 


RESPECT 




11 


FATHER . 


• 33. 


.R-0CIM5 


c 


12. 


FRIEND • 


34. 


SAD 

0 




13.* 


FUNNY . ■ 


35, 


>CIEN,CE 


/ 


14. 


GAMES 


36. 


SMILE 




15. 


GIRL ' 


37. 


STUDY 




16. 


GL'AN'CES 


38. 


PRETEND 




\l . 


GIGGLES 4 ' . 


39. 


SHY 




18. 


4 

•GOV^ERNffR ' - 


40. 


T.E^ND. ^ ^ 




19.* 


HER: ' 


4'1 . 


TERRY 




20. 


HONG KdNG 


42.. 


. fHE 




21 . 


LANGUAGE 


- 43. 


YES^ 


4 1 


22. 


LAUGH 


44. 


WORLD 


4 
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HIDDEN WORD PUZZLE 



C 
A 
P 
I 
T 
0 
L 
Z 
Y 

Q^ 

A 

D 
S 
C 



. 0 
M 
L 
B 
I 

.H. 
A 
P 
P 
Y 
P 
N 
Y 
M 
L 



M M 

E ■ X 

r oii 

0 • Y 



M 
Y 
N 
E 

\^ 
s 
p 

D 

z 
I 

■A 



N 
T 
G 
I 

G 
G 

L 



U 
B 
G 

R . 

Y 

E 

u' 

I 
G 

L' 
A 



N 
0 
T 
I 

C 

1 
E 

A 

W 

R 

Z 

E 
I 




I 
S 
Z 
D 
, Z 
Y 
G 
S 

■B/ 

L 

S 

E 

E 

R 

U 



^ A 


T 


I 


. N • 


. G 


H 


E', 


R 


G 




















D W 




N 


G 


1^ 


I 


S 


h" 


0 


g' a 


R 


. F 


Id 

A 


T 


H 


E' 


R 


V 


R R 


R 


E 


S 


P 


E 


£ 


T 


E 


D D 


Y 


E 


S 


M 


A 


R 


K 


R 


T S . 


N 


T 


C 


R 


I 


E 


D 


N 


E M 


I ■ 


■ 

. Z 


M - 




/ D 


A 


t 


0 


A 


R 


• b 

» 


b 


M, 


S 


H 


Y 




A N 


Q 


u 


E 


T 


Z 


S ^ 


' T 


Z 


I K . 


£■ 


E 


a 


L 


E 


A- 


R 


N 


E 


T 


C 


•G' 


,A 


• M 


. E 




C 


■D Y 


S' 


I 


F 


, U 


N 


N 


Y 




N C ■ 


E 


•V 


•T 


' G 


, s ■ 


Z 


Y 


M 


I e' 


N 


D 


T , 


H 


Y 


Z 


D 


N 


D Y 


Z 


A 


w 


0 


R 


L 


D 


Z 





















H 
0 
N 
G 
K 
0 
N 
G 
P- 
R 
E 
T 
E 
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/' / 

Di scuss 
Teacher ' 
shari ng 



the situations in the Projects section of the 
s Guide in order. to list situations in which- 
would be a practical necessity." 



Mater i al s 



Filmstrip "The Broken SI eds . ' 
Cassette or Record narration 
Teacher's Guide 
paper and pentil 



Wes t i nghouse 



Evaluation : 

Write a guideline for sharing which you think coul-rf broadly 
apply to many people. These may be shared with the class 
or included in the diaries for future reference. 



/ 






/ / ■ . 

4. Discuss the situations in the Projects section of the 
Teacher's Guide in order to list situations in which' 
sharing would be a practical necessity.' 

' f , 

Materials: 

-t 

Filmstrip "The Broken 'SI ed s . " Westinghouse 
Cassette or Record narration 
Teacher ' s Guide 
paper and pencil 

Eval ua t i on : 

Write a guideline for sharing which you think couIjiI broadly 
apply to many people. These may be shared with the class 
or included in the diaries for future reference. 
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LESSON 1-2 , v/E v/ere h£RE FIRST 



Purpose : 

To h€^p pupils learn what effect our respect. for the feelings 
and rights of others has upon our relationships. j 

Concept : ^ . * 

Respect 



Prerequ i site : 

Pupi 1 s must have had 
Pupils must have had 
relationshi ps . 



Termi nal Objecti vg 

Pupil will appraise his own physical and emotional 
characteristics, by listing things for which he might 
not be 1 i ked by others . 




Enabling Objectives : 

« 

1. Pupils will illustr'ate their understanding of the term 
respect by verbally giving examples of acts of respett? 
until the teacher feels the class has attained the meaning 
of the concept. 

2. After listening to the story, "We Were Here First," pupils 
will analyze the effect our words and actions have upon 
others when we do not regard their rights as individuals. 

3. Pupils will discuss basic concepts of "rights," "respect," 
' and the effect of our words and actions upon the lives' of 

others. 

4. After role flaying assigned episodes, pupils will analyze 
and describe their emotions and reactions to disrespects 



ilistruction in procedure for role^ playing 
instruction in cause and effect 
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Lea^ni ng Experiences : 



1. Listen to the story, "We Were H^re First'.'* 

2. Discuss'the following questions: 

A. What happend in'^the story? 

B. The boys in the story needad to practice for the 
fifth grade racej^. How difl they go about doing 
that? 



Did anyone else ne^d to practice? 



C. When a perspn thinks about his own feelings, his own 
clothes, his' own activities, and his desired, we 
•describe that person as being (selfish). 

A selfish person do-es fiot think that, the feelings 
or. interests of others are as important as. his own. 

D» How do people act. when they thirr^ mostly of themselves? 
Can you tell some things they mi^ht d,o or sa^y? , 

E. How do these actions or words, make others feel? How 
would it be if the situation were reversed? How 
would you feel abouti(the i person who treatfed you tt^at 
way? Why? ^ / • ' 



F. Jackie and Yvonne felt that th^er ^^^^tghts 
What did the two g^rls m^an? 
Do other peopl e. have >i ghts? 
Do -you have rights? Can you name soijie of the 
rights you have at'^home, at school, in your 
neighborhood, in publij: places? 

Do all people have the same rights?' 

G. - When it Concerns us. that other people |»ave their' 

rights protected and that our actions/or words do 
not abuse their rights or feelings, ^e are showi-ng ^ 
respect for them. When other people felt that same 
way about us, that is called mutual respect . 

> 

H. In what ways should all people respect each 'other? ^ 

I. Do people sometimes show- disrespect for each other?- 
Ask for examples. Some might tncludr: handi ca pp-ed 
persons, other ra^ces, other languages, other accents, 
foreign dress, inferior clothing, persons with braces, 
glasses, disfiguration. 
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'How does respect 'affect 
and live? 



the way people commurricate 



K. What can w6 say generally about respect?^ 

3. Instruct pupils to write synoyms and antonyms for the 
word respect on index qards, u s i ng , d i c ti o na r i e^s only 
if needed . Call on severa.1 pupils to use the words in 
sentences. Collect the cards. Shuffle the cards so* 
that synonyms and antonyms are mixed. Distribute 
cards* to pupils at random} 

4. Role Playing 

w 

Have a "player" choose a partn'^sr or group to rc^le play 
a situation suggested by the card he drew. JThe supporting 
players will" descr i be t hei r feeNings and reactions to 
the "respectful" or "disrespectful" treatment by the cnain 
chara<:ter. <^ 



Example: Synonym 



Consideration 



Rol e 

He! pi ng new student 
find the cafe/ter'ia 



Antonym 
Oi s honor 



Ar;guing with 
somethi ng he 



fiather over 
said to do . 



An tjj^nyms 

Di srespect 
Di shonor ^ 
Despi se 



Synonyms 

Cons iderati on 

Rega rd 

Matter 

Admi ration 

Feature 

Esteem 

Honor 

Revere 
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Rol es 



Making fun of someone. 

Showi ng se^ f i shness . 

Shoving and pushlng to get.-ah'ead. 

Throwing litter In someone*s yard. 

Complimenting comeone*s talent or skill 

Asking for an autograph.- 

Letting an adult have your chair. 

Clapping for a job well done. 
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Material s : . ^ 

T. Die ti'Onaries k a * ' " 

2 • * Penci Is* . / 

3- Index cards (3'*x5*') 

4. Tape playerand tape of story (optional) 

5. Evaluation form and crayons or chalk, if, desired. 



Evaluation : . • ^ f ^ ■ ^ ^ 

PupiVwill draw a caricature of himseU, emphasizing his 
s^trengths and weaknesses. , , 

He will use the attached self-evaluation form to guide, 
his drawing. The form is only an example of items;. 
eAch student should decide on his personal^ 1 i st. 



\ 
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EVALUATION FORM 

« 

THINGS FOR WHICH OTHERS MIGHT DISLIKE ME 



Things I .Ca/) Do Something 
'About 



r 



Things'Which I Can't Change 
But Can LeaKrn to Understand 



1 , Poor. Di spos'i ti on 

1. Argumentative nature^ 

3. Bullying habits 



Sel f i shries^ 



Phys i ca 1 Handicap 
DeTormi ty 

Wearf'ny braces on ^eeth/ 
temporari ly 



Poor health 
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HE HERE HERE FIRST! 




Just walking close to it made the gi rl s\exci ted . How 
it had changed since school today. You would think that 
track and field day was today instead of tomorra\<>, to see- 
that school- yard. Coach Graham had lined the' f ie1^, wi th 
white and yellow chalk. Red markers had been set to (JiVi>e 
the yard for different, events. Polei With bright banners 
had been placed at each end of the rdce tratkx, Tables 
for the judges and b^che-s f^r ^pectatars had been put 
along the sidewalk WheAe the girls stood, 

Jackie and Yvonne ywal ked towdrdthe grass carrying -h 
jumpropes '^and flags. )They had been chosen by Mrs. Ross* ' 
class to enter two competitive events; the flag relay and 
the jumprope races,. Winning against five other fourt 
g-rade classes would be difficult, biit Jackie and Yvonne 
- were determined to get the trophyl The other ten girls 
were fast on their feet, so it would'tla^ke all the sp^ed 
they could muster. \. Today's last pra,c^tice could make the 
difference. ^ 

They laid their flag.s down on the grassy slope by 
the building to practice their jumproping first. 

Down the fifty yards to the return line, they skipped 
with ropes going over their heads and uadjgr their lightening 




fasf feet. Yvonne^ tall and stroa§1"y built, was i^inning by 



by about three feet. Sxit as she made her turny^.she Sjaw 
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Jackie out of the corner of her eye, gaining on her and 
passing her- She poured on the steam and the two gave it 
alV they had to outdo each other. \ 

Panting and sighing, as they reached the finish line 
they saw a group of^six or eight boys comjng around the 
building.^ Yvonn^and Jackie ^\ad seen th^m at school. They 
'were in 'the fifth \^^ade competition. / . 

Talking and wise cracking with each other, > the group 

/ 

- walked to the grass. There they stopped and prepared to 
practice. Several laid'down baseballs, one sat down to pjf 
on fennis shoes, and a few lined up to race. 

Jackie called, "Wait a minute! What do you think you're 

/ > 

doin^? We were here. first. We*re practicing for the girls' 
races. Don*t you see our things you are' stepping on? Those 
flags hre the ones we made to c^arry in the flag relay." 

"These crummy things?" said a husk^blonde boy. "My 
three-year-old brother could do better than thisl" He 
laughed and held one flag^up over his head, showing it 'to' 
his friends. "Yeah<^ echoed another. "I wouldn't carry 
- junk like this in the races." All the fellows joined in to 
>have a good' laugh. Then they lined up to have their race. 
Off they galloped, as if thfe girls wcren * t there. 

"They think they own the place," said Jackie. She bent 
Qver to pick up the two flags, crumpled on the ground, and 
handed one to Yvonne. The girls slowly headed on home. 
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LESSON 13 - TWO WINNERS 



Purpose: 



To help pupils become aware of -their abilities and limitations 
and to stress that peo-ple hafe different abilities*. 



Concept : 
Abi 1 i t i es 



Prerequ i s i tes 
None 



' Terminal. Objectiv^ : 

Pupil will isolate the accomplishment in his life which he 
prizes most. , . > 



Enabi i ng Objective : 

1. After listening to the story, "Two Winners'*- pupils will 
explain the necess i ty &f people havi.ng different^ *abilities.^ 

2. ^ Pupils, in playing/€h^e Proud Whip Game, will isolate ^ 

one. ability which'^he ha:s and announce it to the^class. 

^ 3. In summarizing information received during the Proud 

Whip Game, pupils will identify abilities* of clas-smates. 



ERIC 



Learning Experiences : 

1. Listen to the sta0,>'!Two Winners.." 

2. Discuss: 

A. What "happened i n^lhe_s^tory ? 

t 

B. What. did Karen and Kay learn -about themsel v^es? 
What .did they Vearn 'about each other? 



C. 
D. 



What did the class thi hk.. a-bo^t Karen's ability as a 
student. 

lOi 
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What did the contest spectators think about 
Karen '.s ability as a skater? 

^F. Did Kay h>ave t he 'sama a bi 1 i ty a s Karen? 

. 6. Did KaVen have the same ability as Kay? 

H. ' Why was the story called, "Two Winners?" 

»I. Should everyone have the same abilities? Why 
or why not? 

J. What would happen to a city if every citizen had 
the same abi 1 i t i es ? 

Play t'he-Proud Whip Game." (Simon)*A 

Proud ^Whi p . ^ 

' ' * * . 

The teacher asks pupils to 'think of Abilities they . . 
have of which they are prou'd. The teacher design-ates ^ 
the a«jeas for answers. She then 'whips around the room 
calling on pupils in ordar. A pupil may choose to pass 
or answer with the phrasfe, # • * 

^\ am proud " or "I am' proud that T ve^^^^a^caed to... 

Suggestedquest'ions: 

What is something of which, you are proud? 

, ^ \ ^ " " 

I, . That you have learned this six weeks in math 

(reading, science, or other subjects)? 
2. ^ That was^hard but you dtd not give up? . 
'-3. * That happend in physical education? 

4. That you can do or make with your hands? 

5. That' you* .dTid for yoV family? 

6. 'That was dangerous? y ^ - 

7. That' was musical? , ' , ' 

8. "That had to do with your church? 

9. That you can do without the help of-anyone else? 

10. Something which required extensive training? 

11. ^ Something which repaired much practice? 



^Simon, SidneV B. etaV. , Values Clarification . (New York 
Hart Publishing Company I nc . 1 972 ). Paqes 1 34-1 38^ 
(Used wi th- permi ss ion of the publishers.) 
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Discuss your findings from* the Proud wrijp Ga 



1 . 
2. 
3. 
4. 
5. 
6. 

7. 



Does everyone in your class ^ave the , same ibi 1 i ti es? 

Did another pupil 'have^ a simTTar ability to-yours? 

Did som>one talk about a'skfl.l you did not know they hBd^ 

Who was that person (Questron 3)? 

What was that abil'ity or ski'll (Question 3)? 

What do you suppose are some reasons v^h'y we all h<ave 
di f ferent skills? 



Thinking about the story and game, what^cxfuld you say 
generally about people and their skills and abilities? 




Evaluation : 

Pupil will draw a picture or cartoon of"*the accomplishment 
in his life which he prizes most. He may write a short 
caption if he desires. 

When the. class members view the pictures,- the following 
rules must be f ol 1 owed : 

1/ Everythi ng ^tha t a pupil says about a fellow pupil *s 

picture must be pos i t i ve - no negative comm^ents permitted 

» 

2. ' A pupil says- these exact words, -"The thing that I-like, 
, mast about your pictures is^ 

* 

3. The person who drew the picture must respond with these » 
exact worcfs, "Thank you very much." 

4. '^ Teacher: participate in this activity with the exact 

words. Children must use #2. Children will enjoy the 
gam.e more because of you r enthusiasm. 



Material s 



None 



rns 
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TWO WINNERS 



It wasn't that she didn't tfy. Goodness knows, R^en- 
paid attention in class. Every thi ng- Mrs . 5tone said Kar^ 
tried to remember. 

^ . H'er father had warned , he r\_JlJive--TT?xT re por t card.. thos« 
grades, had better come upl" 

She practiced long division, rrru It i p 1 1 ca 1 1 orr tables, an I 
fractions. Fractions! There )^as just 30 mucn tol_ea. 
she inverted wh?n you^_wer£-n ' t supposed to invert, and didn't 
invert when you needed to. She Just didn't have\a mwi xor 

figures. ^^^^-^-^ZT^"^^"^^^ 

Every .grad.i ng time Karen's twTfr~5-uiJ^j4JC got ^better 



. marks than she - ajid Kay was six mi nute younger ^ too. It-— 
wouldn't be so bad if Kay didn't rub it in with her choice 
remarks. "Karen, don't you wish you were a'genius like me?" 
^^~^nd "Where were ytju when they passed out the brains?" 

. Karen looked down at the red /narks an her math test. "Mj^ 
paper is bleeding to d^ath. Why couldn't Mrs. Stone use a 
green pen, or purple, for a ^change - anything but that icky 
red. I can just imagine wh^t ;ny grade this time wiVl be. I'm 

so dumb." ^ ^ 

"Thank fQodn«ss I can forget about it awhile. Today's ■ 
the last day before I'sp^i n^ vacation. We will have the Easter 
pfcnic and no sch^" for a week."^ 

Later that/atternoon when the, bui^^ stapped at the park, • 
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oys and girls scampered off for the picnic. anH games. At 
l^st It was time for the roller skating conte.st in tno covered 
,rinV. The grand prize was a live Easter rabbit and two, ticket 
to the movies. Second prize was a kite a^nd a box of Easter 
candy . 

Karen was just getting her skates on ^when the PTA presicie'n 
announced the start of the judging. 

The benches outside the rink were filled with people 

y' ' ' ' • 

parents, roo^m aio^hers, the principal, and te*achers. 

Ir^sid^the rink the floor was crowde:: with contestants, 

some of whom were wobbling and weaving and holding on to the 

rails. It was hard to keep from skating i n to 'the ones on the 

floor who kept falMng down. Some didn't move at all - you 

really h'ad to slow down for them, they ju'st stood still. 

The music played a, waltz. While others stayed near the 

edges of the rink, Karen's p&ce_iasi li' .shi f ted with the 

rhythm. She danced^ and whirled, finally turning into a jump , 

and landing backwards. 

Upon the scoreboard went the names of the five finalists 

Karen was leading with 30 points, but Judy Morris ajid Pat 

Tucker weren't far behind. 

As the record quickened with a loud trumpet, the scoreboard 

flashed "Figure Skating' Comptfti ti on. " 

Karen's feet moved faster. She put everything she had into 

this last song. Sne spun ^around on both feet, then on only 

one. She did a figure eight and jumped up with her arms 

extended, landing gracefully. iXO 
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The neon flashed 50 poi nts .^.^ Karen wa-^. the winner. 



As the girls received thai r ' pr i zes , Mrs'. Stone smiled, 
"Congratulations, Karen, your s.kates have a way with figures 



"Yes," te^as^.,Kay, "you really/ha^ a mathematical nn 



"Ah," laughed Karen, ..holding the rabbit and two yellow 
tickets. "At least I carK coun-W^o two . " Mi <ic n . evous 1 y she 
added, "I ^onder^^'HhlT^'rt-TnT'Xo^^ ^fiith me to the moviesr 



/ 
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LESSON 14 - I >M PJ«)UD 



Purpose 



To help pupll-s' identify th-elr abl 1 1t1 es , their limitations, 
and potential' related abilities. Pupils wiVl understand 
thrft each person his-his own, set of abilities arrd 
limitations which make him a -unique individual. 

1. 

Concept : < '• 

Skin ' « 

Abilities - . ' 



Prerequ 



r^ 



Termi na 



sites : 



Objective : 



-^upll will predict the way in which he will best use his 
greatest talent or skill in future years. 

Enabling Objectives : ^v.. 

1. -Pupils. will learn the song, "TAm Proud."' (Simon, Pages 327 

2. Pupils wil-l designate one reliited skill for which he 
•* could have pcobable capability. 

3 Pupils will verbally Outl'ine the alternatives one has . 
when he is unable to perform well. 

4.. Pupil will analyze his reaction when he -does not S4icceed 
easily. _ , . • • 

Learning Experiences : ^ 
1. Teach the song', "I Am Proud." , • 



I .am proud , I am proud 

I am. proud of what I do . 

I aA proud and Til teTI you 

•lis 



The pupils sihg together. Wfifn they come to the last 
phrase, "and Til tell you," a pupil will tell of an 
accompl i shmen t or talent of which he is proud. This 
must be a different accomplishment than he stated 
in the preceding lesson. The singing may be continued 
or all of the children have an opportunity 



so 
to 



that 
tell 



will motivate 
first to sing 
Encourage a 



many 

sometihing of^which they are proud. The teacher 



Freiquen tly 
do 



2. Discuss: 
skin can 
playing the 
instrument majkes 
i n s trument s 



students ' parti ci pat ion by being the 
"I Am Proud" of an accomplishment. 
w(ide spectrum of "I Am Prouds." 



someone who has 



one talent or 
things that are felated. * Fox example, 
piano; learning ^ play one stringed 
it easier td\learn other stringed 



< 



violin 
banjo 
gu i tar 



pi anp 
xyl ophone 
orga n 



^^math 



.puz^l es 



3. 'Ask the following questions: 



A. Is there a skill w^ich is related to 
have learned? What would it take to 
skill? Are you willing to try? 



art 

wr i ttng 
desi gni ng 
needieword 



one that you 
learn this 



Is there any other skill you desire to acquire? 
Do you know why youihre not able to perform this 
skill? Is it that you are not old enough or that 
you have not practiced this skill? 

What do you usually do when you do not do something 
well? Why do youdo that? What might you do when 
you do not feel successful at a skill? 



D. How do you feel when you have acquired a new skill? 



Mater j al s : 

1. Transparency or duplicated copies of the song» "I Am Proud. 
Examples and Career Riddles. (Masters included in lesson.) 

2. For evaluation, if desired: Paper and pencils or art 
paper and tempera pai^nts . 



Evaluation: 

The weatherman predicts the weather in the future. This could 
be used T?rVefining "predict." 
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Pupil may choose one of' the fol low.i ng' three sections: 

Pupil will (predict ho^ he will best use the talent or 
skill he feels proudest of: 

When he is in junior high school. 
When he is in high<school. 
Wljen he is an adult. 

These may be shared with the cl^ss or added to the personal 
diaries. . ^ • 



Follow-Up Activity : / 

Capitalize on the pupils' enthusiasm toward related skilj^s 
and future goals by helpingjlthem explore a wide range of 
career choices. 
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^SKILLS/lNTEREST: CAREER EXAMPLES 



Outdoor 

Fruit Grower ' / 
Vegetabl e , Farmer 
Forect Ranger 

Comp'uta ti onal 

Accountant 
Bookkeeper 
Bank teller 



Persuasive 

Writer 
Author 
Sal esman 

Personnel Md#lger 

L i tera ry : ^ 

Teacher 
Actor 

News Reporter 
Li bra ri an 
Novelist 
Historian • 

Mechanical ^ 

Aviator --w 
Machinist 

Au tomo bi 1 e re pa i r man * 
Engineer 



Sc i ent i f i c 

Phys i c i an 
Chemi s t 
Meterol ogi s t 

Art i Stic 
^^^^^^^^^ / 

Des i gner 
Ha i rdres s er 
S c u 1 p t-o r 
Art i St 
Decorator 

Mus i cal 



Musician * 
Music Teacher 

Soc ial Servi ce ^ 

Nurse 
Minister 

Hospi tal Attendant 
Counselor 

Clerical 



Typist 
Clerk 

Bookkeeper 
Accountant 




CAREEJ^ RIDDLES 



Find a sk^ll you have. Then see some career choices which 
use that' ski 1 1 . ^ 



). I am good. in math. I like to work with numbers. 

2/ I like to meet people^. I can. persuade them to buy 
buy what I sell or do wha t T' suggest . 



3* Iliketo- be outdoors. 
4. I enj.oy keeping records and rjjnning errands. 

I like to spend time helping people. 
6. Most of my free time is spent reading or wViting stories 
I enjoy going to concerts and playing my instrun3ent. 
I seem to be creative with my haqds. 



10. 



I have a talent for solving problems- and disco^fering new 
fact/. ^ 

rlike to repair and fix mechanical objects. 



o 
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LESSON 15 - THE MISSING C AMERA • 

Purpose : , ' • - 

To help pupils learn that in our society every citizen 
should be afforded impartial, just, and fair treatment. 

Concept : - v ^ 

Responsibility . . _ 
Justice ' ^' " ' 

Prerequ i s i tes : • ' 

Experience 1 n ' identifying synonyms and antonyms. ^Experience 
in original :,s*tory composition. ^ * 

^' ' . y. - 

, Termi nal Objective : 

Given rel evant . i nf orma ti on for^a hypothetical situation, the 
pupil will evajuate the judgment made and support his point 
of view. (This will indicate pupil's moral reasoning stage.) 

f * 

Enabl ing, Objecti ve : 

1. Pupils will write synonyms and antonyms for justice. 
Pupils^ will verbally use those terms " correctly in-^ 
sentendes. 

2. Pupils wilt read four stories, searching for types of * 
justice or inju^t^ice to story characters. 

3. Pupils will apply'cT synoym or antonym appropri a te f or 
each story. , 

4. Pupils'will select the individual in each episode w,ho 
was respons i bl e Jar interpreting ^u'stice. 

Learning Experiences: - 7 

1. Cist synonyms and antonyms for justice drt^ tiie chalkboard.. 
As pupils give examples, call on several students to use 
synonyms and antonyms in sentences. ( Di ct lon^iri es may 
\ be used if necessary.) ^ ^ 
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Read the folir short stories. Discuss the following 
questions after appropritfte stories. 

V 

story 1: Why did Bi 1 1 -^^^ami eson ' s name come to th*e mind 
of the store manager? 

On what evidence was the store manager basing 
' a pos-sibe accusation against Bill Jamieson? 

Where does the storekeeper need to*beg^in in 
an investigation to find the guilty person. 
What does he need to learn? 

Story 2: On what wasT^Mr": Gray, the pri nci pa Wvbasing his 
question concerning Jack- liirrr ay? \ 

Was this problem related to Jack's athletic*^ ' " 
atiility? 

WKat are some possible r^sons Jack had 
been tardy and irregular in his school attendance? 

St6ry 3: On what were the children basfng their acceptance 
^ or indifference to Nita? 

Were several pupils in^he class doing other 
tasks behind the scenes instead of acting? ; 

Who in the^class was qualified to participate 
in the play? 
• . . ' 
Story 4:^ Under what ci rcums tances had the' sal esperson 
returned- the incorrect change? ' ^ 

Who would be responsive fbV the lost money' at 
closing time? 

<f , 
Divide the class into several small buzz groups. 
Select a leader and secretary for each ^roup. Discuss 
justice or injustice displayed to the story character 
in each episode. Apply a synonym .or antonym appropriate 
for each story. 

Have each buzz group report their findings to the class 
as a whole. ' " 

^sk these questions, to the entire class: 

A. In each story who was the individual responsible 
^or interpreting, justice? 

B. Who "ace the ci'tizens who must exercise jus ti ce'-dai ly 
in our school. and community? , 



Ii8. 



{ 



Befor^ a de\i si on . can be rfiade in any situation, 
wh^t are some guidelines which must be followed? 

Has anything like this ever happend tp you or 
someone you know? How did you feel? What action 
did you take? What would have been the just or 
fair thing? What would you do if a similar thing 
happened now.? 



Evaluation : 

Choose one case: ' ' 

1. Pretend that you are a judge. How would you judge the 
o^ft^e of Bill Jamieson? Jack Murray? Nita Gomez? 

Patty Thom/5 and the Saleslady? Support your viewpoints 
in writing. 

2. Form students into small groups and let them resolve 
one of the episodes above or assign one episode to each 
group for resolution. Solutions should be shared with 
enti re class. 



M aterial s : 

• *^Tp 



duplicated .copies or tapes of stories if desired.- 

^ r 
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"JHE MISSING CAMERA" ■ . ' 

Bill Jamieson had stolen a Watch from the Stop^Quick M/irket. 
His mother di scovered' the watch and-talked with her son about 
his dishonest act. Togetiier they/ met with 'the store manager 
and Bill promised neveragain to take anything withbut paying. 

Now, three weeks later, a smal 1, camera has been stolen from 
the same s-tore, at approxijivatel y the s,ame time In the 
afternoon . ' . . . ' ' ~ 

John Miles', the store manager, ,think$ about the theft. "The 
store was crowded after school. There were several housewives 
and many school chil.dr£n.. But which children? Oh, yes. Bill 
and several friends came in. for some gum. ' ' 

"Could th.e^*Jamieson boy Iv^ve taken that pocket camera?"' 
wonders tKe puzzl ed \s tore manager. 




> N 
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r . ^'ACTRESS OR STAGE HAN^?'' 

Nita <3omez '«nrol 1 ed in school on the fifth 6f March. The. 

Public. Library Week Play was to be preservted on the eighteenth 

of. March by. Miss Patrick's class. ' • . 

' . - . • •( •• ■ 

Mr. Jones and his pupils were handling all ' back -stage .detai 1 s 

SO that every student, in Miss Patrick's class cqul d pa r t i c i pa te 

,as storybook chara^tprs. 

Each pupil would wear the costume of a. well-known storybook 
ch^iracter. TheMibrarian would rw'rrate the^-play y^tiile the • 
choir sang songs about the lives t)f the people in the books. 
Pupils on stage ha.d no speaking* partSq; 'bu^ mu^t learn some 
actions, to help the audience guess th-eir r'oles. ' 

Nita's family was from Mexico. She ilpflrke 1 i t tlVEngl i sh , wore 

clean j)ut patched clothing, and had not made friends easily. 

It seemed that although Miss Patrick's group activities had 

i ncluded ^the ^new student, the pupils had not accepted her on tTieir 

owp. Her language and color were different from theirs. 

* 

Should Miss Patrick-^ arrange a cos tume' aud. song' s-o that Nita 
may havK a part ifi the play, or would it be all r'ight to let 
Nita help back-stage with' the scenery?- 
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"THE OUESTION" 

Jack Murray had been In trouble ever^since he entered White 
El ementary ""sTeveral weeks ago. ^ . , 

Although he lived only a few short blocks from the school » , 
he was tardy more than he was promp^t. He was absent at 
1 eas t*^ o.nce a week . 

The, Chi Idr^en couldn't get Jack inteirested their projects' 
or activities. Mrs. Jarvis thought of every way to make him 
feel welcome to the class.. He just di<l^ not like her-or the 



children^ ' \: 



His class work went unfinished and his homework was never 
♦turned in. 

When the fourth gPade- basketbai 1 contest was held. Jack 
made the final c(4pBtition. He had made enough points through 
:he weeks to win the tr^iQpfiy. 

Mr. Gray, the principal, was to announce' the winner of the 
trophy at a special assembly of the fourth grade classes. ' 
He looked at the name of the winner on the list, of players. / 
Mr. Gray asked hii«el>v''''TfT6uld this, disinterested student, 
receive the basketball trophy?". 
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-KEEP TbE CHANGE" 

Patty Thomas dashed into the variety. store shortly before 
clo^jng time- She had remembered Martha's birthday party 
which*wa5 to be the next afternoon after s-chool. 

"What can I find in a hurry?" Patty wondered. Quickly 
she bought an autograph book for- $1.50 and a tiny stuffed 
^anima*! for 79i. While others waited behind her, Patty 
handed the rushed saleslady a five dollar bill- 
When Patty got into the car and started to put her money 
away, she discovered she had. received over $3.00 in change 

Sminng at her "bargain" Patty thought to herself, "That 
C,l.erk was so busy and didn't realize her mistake, I will, 
just keep the change. Nobody will evef know the different 
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LESSON 16 - THE SAVINGS ACCOUNT 



Purpose : ^ 

To help pupils learn that responsible citizens spend money 
wisely in order to purcha.se the materials things they need. 

Concept : 

Using money wisely 



Terminal Objective : 

Pupil will present a plan for saving and spending the 
allowance or pay he receives each week. 



Enabling Objective ': 

After pupils r^ad c(nd discuss the story, "The Savings 
Account," they will answer questions in a "Public Interview 
game to express their views on the issue of money* 

Learning Experiences : 

1. Listen to the story, "The Savings Account," ^ 

2. D>scuss the following questions: 

A. What happened in the story?-. 

B. Although Jill and Julie were the s^ame age, their 

' ■ attitudes toward money were not alike.. What Were 
their attitudes?. • , 

C. Do you think Jill had invitations or opportunities 
.to spend her noney as did Julie? 

J). What interests might Jill hav6 ha<j to tempt her to 
refuse job offers? 

E.' Why did Jill spend her money as :^he did,? Why did 

F-. Which girl a-cted,^s^ly tfr regard to spending .money 
Why do you think that? List your reasohs. 
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G. Does anyone have another idea? Can you give reasons 
for believing that way? 

H. What would you do if you were Jill? Julie? Why? 

3; Play the "Public Interview" game: Simon, page 139» ' 

Opti onal Acti vi t i as : 

1. Pupils may work the Hidden -Word Puzzle to reinforce 
story concepts and vocabulary. 

2. Pupi'ls may name ways a fourth grade pupil can earn' 
mM<y . ' - * 

3. Pupils may develop methods to save money. 

"> . . 

4. Pupils may present things to do and places to go with' 
friends which do not require spending money. 

Ma teri al si : • ^ 

Paper " ' . 

Pencil s ^ - 

Duplicated copies of Hidden Word Puzzle .and Weekly Budget 

{Masters included in lesson) 
Dass'ette player and tape of story "The Savings Account" (Option 

Eval ua ti on : 

Mak^ a plan for spending and saving your allowance or j.ob 

pay each week. Discuss the plan with your parents. Try 

the plaq for two weeks ^t\6 see if you are ableJtto save 

more money by s tay i nij^ wi thi n the budget. 

♦ 

(See Sample budget plan) 



X 
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'wIekly budget 



* . Money to Spends 


Allowance 


V 


$ 


Jobs 




$ 


Total 




$ 


What I Need: 


Supplies 




% 


Snacks 




\ 1 


Entertainment 




$ 


Total 




$ 


Money I Could Save 




$ 





12G 
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PUBLIC INTERVIEW 



This activity gives the pupil attention in the classroom 
and provides an opportunity for him to make public his 
position on value issues. 



Procedure; * * . * 

Rules: 

1. If a pupil volunteers for a pub'l.ic interview, he must 
answer each question honestly. 



2. If the interviewee does not wish to answer a que\tiony 
he may respond, "I pass." ^^^^ 

3. If the interviewee becomes uncomfortable, or for some 
reason wishes' to conclude the interview, he may say, 
"Thank you for interviewing me." 

•4. Upon completion of an interview, the interviewee may 
pose any three of the questions to the teacher. 



Note^ to Teacher: 

For this activity to be successful, a comfortable and 
receptive atmosphere MUST be maintained. Keep an honest 
and welcoming attitude between teacher and children, and . 
between interviewee and classmates. 

Your open and respectful attitude toward the children wilV 
strengthen their sel f -coricepts . 

Each interview should be kept brief. The teaxher must 
listen to each pupil's responses .and show an interest. 

Simon, et al , Values Clarification , Pages 139-157 
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INTERVIEW QUESTIONS ' 
USING MONEY WISELY 

1. If you could have SlOO cash, what would you do with it? 

2. Do you get an allowance? 
What kind? 
Is it fair? 

What do you do with it? 

3. Do you have to do anything for it? 

4. Do you ever do anything to earn money? 

5. What is the, worst work you have done for money? 

6» Do you work after school and/or on Saturdays? 
Where? f 
• What ar6 you using the money for? ^ 

7. What are you saving money for? 

8* Is there something you would like to have very badly 
but do not have the money to buy now? What? 

9. Do .you know how to open a savings account? 

10. Do you know how to keep a checking account? 

« 

11. Are you rich? Do you want to be rich'when you grow up? 

12. How do people get rich? 

•13. Wt)y«are some people poor? 

14* D6 you buy many records or* tapes ? 
What kind? . 
Where do you get the money? 

15. Do you subscribe to an^ magazines yourself?. 

* 16. How many [>airs of shoes do you have? Who bought them? 

17.. Have you ever given your own money to charities, causes, 
etc. Which ones? Which ones do you object to supporting? 

18. Dp you ever treat' other kifJs to food? 

: 128 ' * 
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THE SAVINGS ACCOUfTT 

Among their birthday presents, Jill and Julie Feller 
received new * 1 eathe^c-'-^^irfTes from their grandmother. Inside 
each was a crisp ten dollar bill. 

"Money!" exclaimed Jill. "I'm not going to spend mine. 
"Tm going to keep my monfy and open a swings account at 
the bank." 

"So am I ," agreed Jill ie. 

The twins had received a weekly allowance for some time. 
They had routine ^lousehold tasks for which no pay was given, 
they cleaned house, made beds, carried out garbage, and 
helped with the laundry. From time to time Father gaVe them 
extra money for doing bigger chores. 

Jill and Julie had never saved their money for anything 
special. With a store nearby, it was easy to walk with 
friends for games or sweets. Allowance day usually found 
eager girls with empty pockets. 

But now that they had a start on saving with their gift 
mAney, the sisters were determined hot to spend all their 
allowance. 

Occasionally, neighborhood jobs were found to earn extra 
pay, Jill was anxious for afternbon car-washing, babysitting 
or lawn-mowing. /At firstOulie shared Jill's enthusiasm^ 
but soon she "refused jobs in order to play or watch 
television with friends. ' o-q 



Julie Wjas fnvited for a Saturday outing to Play-World, 
with rides, amu segments , and food. She bought n'ew" sandals ' 
•to wear and tickets for a fuir.^iay.of fun. She enjoyed 
everything from the roller-coaster to the swamp canoe ride. 

When the family took a vacation trip, Julie bought 
souvenfrsat several stops. Although the trinkets were 
expen^sively priced for touri sts , they were^not well made- 
and did not last until the Felfers returned home. 

One Sa tu rday 'morni ng Mrs. Jarnigan in their block 
offered to pay for edging the grass and cleaning the garag^e. 
Julie had .a basketba^ll game she wanted to watch, but^Jill 
accepted the job. 

When she came home with her pay, Jill went straight to 
her room. SfvDrtly she^returned with a 'smaM box^filled with 
money. Her face beamed with happiness arid pride. 

"I have enough to open that savings account. Dad. Will 
yo^f a:ake me' to the bank?" ' 

Father and the twins watched Mis^s Boyd, the. cashier 
insert a Savings Record folder into her typewriter. Above 
the name of the bank she completed Jill's name,^ address, . 
father's name and palace of employment. O 

Miss Boyd explained the' process of making deposits, 
using specific savings deposit forms. She typed a special 
savings account number which must be used on every deposit 
or wi thdrawa 1 . ' v. ■ — - 

Tite following day Jfll received a letter from the Vice 
'president of the South Street Banks- congratulating her on 
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*Her ability to manage money and thanking her for selecting 
their bankWor her first depos-it. 

Ho one knpws where Jill hid th'is speci ar 1 6tter - perhap 
the sam^ secret place she'had saved'her money* 
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HIDDEN^WORD PUZZLE ' ' . * ' 

Using the vocabulary from the story "The 'Savings Account" 
to help you fjnd the words listed below. 

Circle the answer when you locate it. Savings is number 50 
It Is circled for you. Account is number 1. It is also 
circled for you. ^ ^ ^ . ' 



1 


ACCOUNT 

n w V/ w M 1 


23 . 


GAME 

1 


■ 46. 


RECORD 


2 . 


ADDRESS 

r\ IJ iJ l\ ^ nj 


24 . 


GARAGE 


47 . 


RIDES 


3 . 


i 

AFTERNOON " 


25. 


. GARBAGE 


48. 


SANDAJ. 


4 . 


ALLOWANCE 


26. 


GIRLS 


49. 


SATURDAY 


5 . 


RANK 

U ri 11 r\ , 


27 . 


GRASS ' 


50. 


^ SAVINGS 


6 . 


w' 4 

D u U <J 


28 


HELP 


51 . 


'SECRET , 


7 . 


BIRTHDAY 


29-. 


HOUSE 


52. 


SISTERS ■ 


8 


D u u o n 1 


30 


JILL 


53 . 


SIT 


Q 


D U A 


31 . 


JOBS 


54. 


SrO 


1 0 


PAR 

U M rV 


32 . 


JUL'IE. ^' 


55. 


SPEND 


1 i . 


, CHORES 




N u u r 


5.6 . 


STORE 


1 9 


r 1 CAM 




LETTER 


57. 


SWEETS 


1 J • 


0 




MANAGE 


58. 


TAXE \' 


14. 


DAY 


36. 


MONEY 


59. 


TASK 


1 

15-. 


DEPOSIT 


3*7. 


MOW 


60. 


TELEVISION 


.16. 


DISHES 


38. 


NAME 


61 . 


TEN 


17. 


EA.RN 


. 3-9. 


.NEW 


62. 


TICKET 


18. 


EDGE 


40. 


NUMBER 


• 63. 


TRIP 


19. 


FATHER 


41 . 


OPEN 


64. 


TWINS 


20. 


Follt 


42. 


pay' 


65. 


VACATION 


21 . 


FORMS 


43. 


• PLAY 


^66. 


WASH 


22. 


FRIENDS 


. 44. 


PRESENTS 


^67.. 


WEEK 




• 


■ 45. 


PURSE 
149 ^ 
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HIDDEN WORD PUZZLE 



0- P E ^ Y E B 
Y N B ix R A I 
T E M / 0 W R R 




Si 

''I 



1 o q 
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LESSON 17 - PAM PUTS IT OFF 

■ . ^ . . . ., 

Purpose ; . , v ' 

To help pupils learn that iresponsibl^ citizens sipend time 
wisely in order to fulfill their responsibilities and have 
leisure time for recreation. 

- ^ » I 

Concept : ^ . \ • 

Using time wisely 



Terminal Objcfctive : 

Pupil will present a plan for conserving time wisely during 
the week. 



Enabling Objective : -ni - 7^ 

1. After viewing aad discussing the filmstrip, "Pam Puts 
It Off" pupils will list ways to conseYve^time, 

. 2. Pupils will develop ways to spend leisure time,. 

3. Pupils' will play the "Public Interview" game to express' 
» their views o.n spending and saving time. 

4. Pupils will learn the song, "A Timely Rhyme." 
Learning Experiences : 

1. View the filmstrip "Ram Puts It Off."- - ' 

2. ' After viewing the filmstrip ask the following questions: 

A.. Pam and Judy Had| the same homework assignment. How 
did their attitudes differ? 

' B. How did Pam use, her' afternoons during the week? 

C. Whfin'did Judy start her b'ook report? When did-. 
■ ^ - Para begin? 

^ D. Have you ever dreaded a task? What.di4 you do? 

E. Have you ever completed, a difficult and uninteresting 
task with many temptations to get side-tracked?- 
How did you make yourself finish your work?- How 
did you feefl when you completed yqur job? 
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3. Discuss: 

Sa.ving and spending tim.e is as important a? saving • 
and spending money. , 

^ 4 

VI didn't\have time!" This excuse usual ly means 

.that someone didn't plan their work tifne. well 

^ . enough tb >have play time left over. 

4. Lis'-t way^.t-o save time-sb t-here is play time left over 
wh^en a job is completed., <^ 

Answers ma'y include: ' ' - 

Put work first; - Give your.self a time limit and stay 
within it. Make a schedule of .steps to get the job 
done. 

Assemble needed supplies. i 

Don't, play until work is -finished. 

Learn how' to cut corners of time without specifying 

quality of work or study, for example: read a 

page well so you don't have to read it- over and 

over. Write, neatly so you don't need to re-copy. 

5. , When you have finished your work, what are some w/^ys to 

spend your 'free (leisure) time? 

Answers may include: 

I Hobbies or crafts 
* Musical activities 
Sport& activities 
Scouts or other organizations 
• Religious instruction 
• Television 

6. Play the "Public Irv^tervi ew" game. 

7. ' Learn the.spn^, "A Timely Rhyme." 



Al ternate Act i'vi ty : 



Role play possible endingr^for the story. Some suggestions' 
might be: 

• ♦ 

Pam stays home from school with an imaginary illness 

Pam- hurriedly writes a book repoi^t coverii^^g the 
portion of the boo|y she. read Thursday. 

Pam auttends class and admits to Miss Smith that she 
did ntfVM^pl ete her assignment. 
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. Pam promises Miss Smith to use her time wisely 
on the subsequent assignments. 



Eval^^uation: 



, "Beat the Clock" - 
This.'week I will "Beat'the Clock" by 



r 



so I can get my work do'ne and;still 



have time for f un. ' 



r 



Materi a1 s : / , , 

1 . Cassette pleiyer • 
Filmstn'p. projector • 

Filmstrip Mt '.'Pam P.uts if Off"; (Eyegate) 

Paper and* penci 1 s • ' - 

3. Duplicated copies'of "Beat the. Clock" (Master 
included in lesson). • ' 
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PUBLIC INTERVIEW 



This activity gives the^pu'pil attention in the classroom 
and provides an opportm^J^y far him to make public his 
position on value Issued 




If-a pupil volunteers for a public interview, he must 
answer each question honestly. 

If the interviewee does not wish to answer a question 
he 'may respond , "I pass . " 

If the interviewee becomes uncomfortable, or for some 
reason wishes to conclude the Interview, he may say, 
"Thank you for interviewing me." 

.Upon completion of an interview, the interviewee may 
pose any three of the questions to the teacner. 



Simon, et al. Values Clarification , Pages 139-157 
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; " INTEfJVIEW QUEST-IONS , , 

, *^ ' USING TIME WISELY 

1. Are you enjoying school? • ■ ^ 
. 2.. Which was your best year in -school? 

3. Are you good at getting^ high gVades? 

4. Are you planning to attend colUge? 

r 

5. Are you proud of your work habits? 

^ 6. How do yau spend your* ti me after school? : 

7. Of all the things you do in your free time, which three 
things do you like to do best? > 

8. Which three of your free time activities do you like to 
do least? Rank them. 

9. Do you like to get letters? Do you Tike- to write letters? 

10. What is your mast prized possession? 

11. What do you enjoy most in life? ^^ 

12. How much television do yo'u watch? 

13. How much time would you say you spend watching television? 
- 14l What are yOur favorite television shows? 

15. What would you do if you could not watch television? 

" ^ 16. Do you and your parents enjoy watching the same television 
programs? 

17. What did you like a^out your sumrtfer vacations? 

18. Did you go on a trip or outing during your summer vacation 
from school ? 

.19. Did you spend any time last summer flat on your back and 
daydreaming? . , « 

20. Where did, you spend the best summer ofyour life? 

139 
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21. What is the most interesting book you have read recently? 

22. What was the best> play you have seen, this year? 

23. t Ho\ often do you go to the movies? 

24. Have you seen any movies recently which ydu liked? 

25. Tell me In a 3entence or two about a movie you saw and 
why you 1 i ked ^ t . ^ 

26. Have you a hobby which takes up a lot of your time? 
What is it? 

27. How 'did you get interested in your hobby? 

28. Are your friends interested in the same hobby as you? 

29. Are some of your friends not interested in your hobby? 

30. Do you sptnd raux:h time,wi^h your father? 

31. \/hat are your favorite sports? 

32. Do you like to hike? Ice s.kate or roller skate? Play 
bVll? Swim? 

3-3. Would you like^, to fly a plane? 

34. Do you work after school and/or on Saturdays? 
Where? 

What are you using th-e money for? 

35. Is there something you want .badly but can't afford right 
now? What? 

36. What magazines do you read regularly? 

37. Do you subscribe^ to them wfth your own money? 

38. What do you dp around the house in the way of chores? 

39. Are you expected to do certain or assigned jobs around 
- the house? 
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LESSON 18 - HOLD ON KATIE ^ • 

Note: ^This lesson should be taught on two separate days^/ 
Day One: "Hold on Katie": the concept of physical courage. 
Day Two: "Friends and Broken Glass": the* concept of moral 
courage . 

Pu rpose : 

To help pupils learn two kinds of courage: physical and 
moral. To help pupils learn that making decisions in facing 
problems demonstrates courage or lack of courage. 

Concept : 

Physical and moral courage 
Terminal Objective : 

Pupi.l wiir write about one'thing he fears> the- reasons^ for ^ 
his fear, and the method he is^using to overcome this fear. 

Enabl ing Objective : 

1. After listening to the stary "Hold on Katie," pupils will 
determine the ftreaning%pf physi cal courage . 

2. Pupils will identify physical courage in articles of 
.newspapers or magazines. - ^. • 

3. After listening to the stgry "Friends and Broken Glass," 
pupils will determine the meaning of moral courage. 

4. Pupils will fd^ntif^ moral courage in articles of ^ 
newspapers o^ magazines. 

Optional : ^ 

' , Pupils will individually evaluate and classify each problem 
as morally or physically coura.geous. 



Learning Experiences : 

1. listen to the story, "Hold on Katie!" 

The story "Hold on Katie" was written about a ten-year-old 
girl awid her true adventure in the surf off Galveston 
Island. She showed great courage in facing' possible 
drowni ng. . - ' ' .^^ 
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Braver deeds which affect people's lives or safety -are 
known as deeds of physical^ courage. 

Boys and girls like to prove to adults that they have 
courage. Probably few of you have had to face a crisis 
as did Katie in our s-tory. However, there are other ways 
to prove yourselves in physical courage. 

2. Discussion: 

Think of ways boys' and girls prove their reliability in 
safety matters. 

(Answers may include: Patrol boys who help school pupils 
cross streets safely. Scouts who help others on hikes 
and campouts. 'Babysitters who care for small children 
at home or neighborhood and protect them from harm.) 

3. The following exercises utilize the newspaper articles 
indi cated: 

A. Articles involving children saving lives of others. 

B. Examples are given of four young people who 
courageously overcame their physical handicaps 
to face life and overcome tragedy. 

4. The story we're about to read deals with the courage 

to do what is right, having convictions. Such bravery • 
demands the highest quality of decision making and is 
called moral courage.- 

Listen to "friends and Broken Glass." 

5. Ask the following questions: 

A. What happened in the story? 

,B. What decision do you think Kay and Lynn made? 

C' Why did that decision require courage? 

D., What problems could arise because of such a decision? 
Could their friends beco'■^TF^angry? Could their 
parents become upset? Couw friendships be bH^fen? 

6. Discussion : 

Lynn and Kay fac'ed a situation in whicli moral courage was 
ihvol ved. . . 



: ^ 9 



162 ' 



ERIC 



1 



\ 



What situations arise in "school, neighborhood or 
community activities which demand a decision or moral 
courage? 

* 

A. Have you ever been in class' and had the opportunity 

to see answers on sonleone else's paper, but yo*u refused 
to cheat? Did that take courage?* ^ 

B. Have you been tempted to steal something that belonged to 
someone else and you decided it wasn't right? 7 

C. What. about the courage to stand, firm to your sense of 
right when one or more friends tried to get you to go 
along with what they were doing? Did* that take * 
dourage^'^ 

(Smoking, damaging property, hitch-hiking, .taking dope, 
shoplifting, tresspassing, etc. J ^ 

• 

7. Dangerous (physical ) 'or tempting (moral) situations can 
bring out the bes t , qua 1 i t i es jn a person of honor. . 

' Let's think of^ what Vs needed in times of trouble: 

■4 

Answers may include: , * ' 

A. ' An' ability to reamin caT.m an'd under sel T-con trol . 

B. An ability to think cjearly ' * , 
Faith in oneself. . . 

D. An ability to see pos si bl e a 1 tern'a t tves . 

E. An ability to^hink about possible consequences* 

F. A firm belief that your decision is right. 

8. F)tig.fitr^T^^ f rus tra ti ng ^ s i tua t Ion s o.ft6n bring many • 
kiStri^of f ea^f-^^^^^^^The fact that you have fears does not 
mean that you' 1 a>k--caurage . It is when a person realizes • 
that he has fears, ana overcomes them *that he shows' 
courage. , , 

Opti ona'l Act ivi ties : 

V 

1. Pupils may individua^lly evaluate their ow^ emotions 
regarding courage. ^ ^ 

2. Pupils may act as TV reporters on a news broadcast about 
an adventure of courage by a fourth grader/ Pupils' must 
write the script, including the information they wish to 
tell the viewers. 
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3. "Pupils may find current examples of physical courage 

in magazines and newspapers. 

4. PupiU may find examples of persons who have worked 
"and studied to overcome h-andicaps in order to live- 

a fuller life. 



Materi al s : 



Evaluation Forms (Masters included in lesson) 

Pencil 

•Paper 

Duplicated handouts of newspaper articles 
Tape of stories (Optional)' 



Eyaluati on : 



Pupils will complete the evaluation for.m, indicating a fear 
+ie has and how he will try to overcome that fear. 



J- 
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HOLD ON, KATIE! - . ' • ^ 

■ What a great day it wgs for sail.ingl. The; weather was 
per'fect - warm, but not hot; windy, but not too windy"; a ' f ew 
boats on tiie water, but n.ot, crowded. Yes, it was just the 
way the Turners liked thei r . boati ng . " . , ' 

And how they did enjoy getting out in the surf and letting 
thT\r orange sailboat fly through the water. They had- been 
. coming, to Galveston for years, ever since Katie andt Andy coQld, 

remember. Katie usually came with Dad, since' Andy went to 
jcollege. This weekend Dad had to work extra at the office and 
Andy was', home -The two of them had decided on a picnic and 
boat ride. * , ' • 

All had gone well. The drive to the beach had been fun. 
They had stopped the car and had their picnic with all the things 
• they liked best. Then And^ had dri ven , the xar near the water and 
unload-ed tl^e boat from the trailer. His skillful hands had 
stepped the tall mast and. hoisted the sail. Katie and Andy had 
waded up to their knees, pushing the boat into deeper water, 
and headed into the waves. 

The b^reeze had taken the boat easily into this surf/with 
Anjly* s ' Strang hands working th6 tiller bar. and ropes. Katie 
looked back at the shoreline. Sand and cottages' became smaller 
f and dirf^mer as the wind too^ ihe boat farther into the gulf. For 
a long tinrie the ride was pleasant. The water felf cool as the 
excitement of adventure surged Ihrotjgh the two of them." 
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Andy looked up at the mast aiid sail. The wind was blowing 
in strong gusts now. The tiller bar seemed harder to control. 
To Katie it seemed tha^t the boat was smallef than usual. The 
two could feel the boat rock back and forth as^the waves' grew 
highef, splashing over them. ^Clouds were forming ov-erhead. 

For the first time, Katie felt worried., Andy held on tightly 
to the tiller bar with one hand while he kept a -grip on the main 
sheet with the other. 

"It's getting a little rough, Kate. Let's turn h6r around 
and head back to shore." Andy had to shout to be heard above 
the water and wind. ' • * 

'Both ducked their heads to let the sail move across the boom 
for the turn.-around . A v'iolent rush of wind caug+it the sail 
from underside,^ whipping the tall mast upside down and breaking 
it in two. In a second the boat capsized with waves crashing 
over the broken mast, torn sail, and two young sailors. 

From deep under pounding surf, Katie came gasping for air. 
She kicked hbr feet and thrust out her hands to grab at anything. 
Her parents had always warned, "If anything ever happens, hold 
onto the boat. Stay with the boat." SJie felt th6 side of 
the boat with her hands and let out a sigh." As her eyes cleared, 
she looked for Andy. He was not by the boat. Th_en she heaip-d 
hi>scalV, squinting, she saw him bobbing up and down in the water, 
lifejacket around hi-s neck and chest, 

"Hold on, Katie," he screamed pleadingly.- 
• Back and forth the 'boat rocked with. Katie clutching the* 

•*»/-> » 
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side. The forceful waves washed over her head, pulling her 
away from the boat. She strugglecl to swim to its side and 
clung fiercely until anottier wavei6eat upon^hfer. Minutes 
passed as Katie fought the.surf^ She could "feel the boat „ 
moving In the waves. Half an h*ur of f i ghti ng* pul 1 of the 



water and wind. An hour had a/most worn the youn^girl. ^^^^ 

Then a chain of 'bumps hit Katie's stomach and le\is agains0^ 
the boat. The boat bottom was scraping sand.. The beai 
Katie was back on shore. When she was certain it was safe, s.he 
let go and pulled the boa|; further inland.^ ' " • 

In the water she could make out Andy's blonde hair against _ 
th€ bright life jacket. He was drifting toward shore and seemed 
not to be i njured*"^ They' had made it! They h^d actually made 
it, and had also kept the boat. ^ 
• -Much -later, as Katie and Andy loaded the boat onto the 
trailer, Katie could still hear Andy's words, ringing ifi her 
. earsi "Hold on, Katie." ' 



."FRI^Nl/s AND BROKEN GLASS" 

Late one afternoon tynn a'nd-Kay Dunn were playing in their 
bacjiyard. Fa'th^r had just bought a badminton set and the'"girls 
were learning to -handle the rackets. Each tfised and' taunted 
the other as they tri^^o^h4^ the tiny, birdie over the net. 
But the rackets felt awkward'and feather-light birdie escaped 
most of their swats, 

Jvjst as Kay 'drew hei; racket und^r the birdie to serve to 
Lynn, she hear loud noises behind thei r . garage . She looked 
up. Then' she glanced, at Lynn, ^ynn mus.t have heard something 

tbo.^ She had turned around and,,was standing still. But 
the high cedar fence cut ofi^their view. 

Cras-h, crashi Over and over now came the sound of glass 
breaking. ' 

Lynn and Kay started running out of the yard,' around the 
garage and into the row of al mo s t- f i n i s hed new homes. 

There stood two little children - a girl and boy - throwing 
bricks through the windows of a beautiful house. One by one 
they picked bricks from a tall pile left by the workmen. 

Could it be? Greg Davis and Sheryl Brown^were six-year-old 
playmates who lived near Lynn and ^Kay. They went tjO first 
grade and played after school together. ' 

Now they were playing an unfair and very damaging game. 
Thinking them selves hidden, they squealed and screamed as the 
•heavy bricks broke' more' gl ass . 

Lynn and Kay hurried to the youngsters and ca.utioned them 
to stop. But Sheryl and Greg ignored the warning and picked up 

14-8 . i 

169 • , 



/ 



more bricks that soon crashed into a lovely yellow kitchen/ 
Then they ran off down the street and out of sight. 

The older girls walked, to the street as a fami 1 i ar 'truck , 
came into view. It was the yellow picic-up that belonged to * 
Mr. Ingall» the bgilder in the subdivision. He always checked 
the houses, to be sure they were locked before dark. Kay 
and Lynn were frightened. They waj^hed as Mr. Ingall got -Q^ut 
f his truck* \yalked around the house and stayed a few seconds, 
hey knew what he was seeing. They watched as he got into his 
truck and drove toward them. . . 

What should they do? > ^ ' 

The Davises, the Dunns, and the Browns had -been friends a 
long time. All thre^ families had picnics tpgether and visited 
often in the neighborhood. What would those families thinjc? 
Dad- always said to have courage to do what was right. Now Mr. • 
Ingallwas saying, "It'll cost me several hundred dollars to 
replace those windows and it isn't the first time it's happened 
I've'had to spend over a thousand dollars in damages this 
month. Can you help me?" ^ ' * ' . 
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.OPTIONAL 
INDIVIDUAL EVALUATION 

0 

What is hardest for you to do?^ 

be quiet 

talk in front of a groups 



talk to the teacher 



Which is the worst? 

to be punished by^he teacher 
to have friends maie fun of you 



to get bad grade{^n >our. report card 



Which would be hardest for you? 

to admit you told a 1 i^^ ^ ' . \ 

to tell someone ybu broke his window* . ' 

^to admit you cheated 

What would you do if someone took your favorite game 

h i t h i m 

^ yell at hirfi [ 



nothing ' 

, . ' ' '\ 

Which would youjeast like to dt)? 

go into a dark house ^ 

slide down a very .high slide 

ride a bicycle on a bus>^ cfty streef 

" ■ ' . 150 ' ' • ' 
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6. What would you do if a bu^'fy bothered you on your *^ay 
home from school ? 

^ tel 1 you parents 

tell him you are not iafraid of him 




jta^e a different way home 



Which would be hardest for you to do? 

* show a bad paper to your parents 

walk away from a fight 

wait your turn when you havt something exciting to say 



7 



Which would be the hardest for you to do?'\e^ 

_; move to a new school 

meet a new per^son * ^ 

dawtewith a girl/boy 



9. Which vwuld you least like to do? 

^go to* a birthday party without >a gi.ft . 

go to a Halloween party without a costume 

go to a party with a torn dress/ trousers 







10. What would you consider the wor^t experience? 
\ telling X)n a best friend 

c'hanging 'school s 

getting lo^st in'-a. shQpping center 
V 

3^1. Wh^at would you do if someone hit you? 
^ell thg teacher 



^ ^ X hit him/h'er back 

\ wali^ away " • "^^ . . - . ' ^ 
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, EVALUATION 

not^put your name of your, paper, 
ease complete the following sentences 

The thing*I am most afraid of is 



The reason this scares me is 



The' way I am trying to get ov.er this fear is to 
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LESSON 19 - FOLLOW THE LEADER? 



Pu r pose : 

To hilp pupils realize that they have the opportunity to 
influence the decisions of others. T-he degree to whic-h 
they exercise this influence determines the power they 
have demonstrated. 



TheTne^ : 

Power ^ 

Concept : 

Influence 
Leader sh 1 p 

Terminal Objective: 

In a given partne>rtrtp activity, pupil wit! identify ways 
in which he influenced the decisions of his classmates. 



Enabling Obj^c 1 1 ve$ : 

1. Pupils will participate in a decision making activity 
with an assigned partner di scuss i ng and writing 
answers to given questions, ^ ^ 

'2. Pupils will determine the leader and follower in each" 
{^rtnership by answering oral questions abput their 
betiavior in the decision making activity.* ' 

3\ Pupils will determine reasons people change leadership 
folTowship roles in various situations. 

4. f^ipils wil^vl compile a lis^t^of traits expected of a 
leader. • ^ . 

5. Pupils will identif)? tra i ts- expec ted of a follower in 
group activities. v> 

■ ■ . ' . in.'? ^ • ■ . 
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Learni ng Experi ences : 

'1 . Assiqni ng Partners 

Assign u-ach pupil a buddy or working partner. . Permit 
partners to arrange themselves in the classroom so that 
they may talk quietly and work comfortably. 

'Place pencils and question cards near each pair of 
pupils, but do n£t hand these supplies to them. 

Instruct the class that each pair will be given a 

group of questions (See page 4-153), Pupils are to read each 

question, discuss the topic and write an answer on the 

card. At the end of fifteen mi nutes, t-ime wilUbe 

called. 

Circulate around the room and observe the leadership 
roles of the pupils. Who of the pair ts the leader? • 
Call time at the end of fifteen minutes. 

2. Pi scu s s i on : 

At the. end of fifteen minutes, have the pupils move their 
desks so that a complete shuffling takes place and no 
partners are anywhere near each other. Ask pupils to 
arrange themselves in a circle. Be^ very careful in 
guiding the following discussion to^pics so that an 
ob jec t i ve and constructi ve a tm^o sphere is maintained 
at all time^ . , 

As you call on pupils to,sanswer your questions, these 
exact words must be used:\^"My partner ' or 
"I, the partner." No names ckf children will be used. 



Leacher: Please, do not allow childrerv t-b* use proper 
names in eaeci^ting this -exercise. 

> Ques t i ons : * ' ' 

A. Who. picked up the carcjs and pencil? 

^ . B. Who wrote the answers to the -qu esti ons? 

C. Who dictated the answers to be.written? 

f). Who did most of the talking during your conversation? 

E. Did you give your partner your opinions without his 

asking? ^ ^ - ' ' ^ — ' 

% - - « 
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Fj Did you talk as 'if you were arguing? 

6. Did you try to persuade your partner to share your 
opinions? 

ri. Did the opinions of your partner matter to you? 

I. Did you care what he thought? 

J.. Was your partner interested in your opinions? 

K. Did he seem concerned about how you fjelt? 

L. How'did the way you acted effect your partner? 

Did your talkative nature cause your partner to 
stay quiet and let you lead? 
or 

Did your quiet nature make your partner talk more? 

M. Would you want to work with this same partner again 
Why? 

N. Do you like yourself better after working with your 
partner? Why or why not? 

0. Would your partner choose you for a partner again? 
Why? 

P. CouTd you work together, for a "lonrg per;fod of time? 

Q. If you could label yourseOf after this e^cperience > ■ 
would you call yourself the leader'or the follower? 
More of the argue- er or the agree- er? 

If you were. the leader in this one instance, what 
leadership qualitijss did you show? 

S. If you were the follower, did you make your own. 
decisions or did" you let your partner do allthe 
thinking? Being able to make up one*s own mind 
is a part l)f being a responsible citizen. 

T. Do you tisual ly like to lead or would you rather , 
foil ow? " * ^ 

U.' Why da you /eel that way? 

In every group it takes leaders and^ f ol 1 owers , Many of 
us are leaders in so«tie groups* and followers in others. 
A boss in a city business may be a follower in the 
Rotary Club. The own'er of a lady's dress shop. 
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may be a follower in the Garden Clyb, A talkative 
executive fpr an oil company may be a quiet member in 
a Men's Church Class. 

Can you think ofreasons people change roles in 
different, situations? Do you always act- the same way, 
no fnatter where you are or who you are witti? Can you 
be an expert on every subject? 

4. Compile a list of qualities we expect of a leader. 

5. State some traits we expect in a good follower. 

Evaluation : 

Write an answer to the following questions: 

1. Did you cause your partner to have a different understanding 
of a question/ 'If so, How? 

2. Were you able to cause yaur partner to change his mind 
about an answer to a question? 

3. What method did you use to make him do things your way? 

4. Do you think it was the best way? Should -you do it 
/ again? 

5. Can you lead without making your partner angry or loswn^> 
his friendship? 

6. List what you think was your s t ronges t poi nt ( s ) in 

the leadership and followership roles. Also, your wea'kest 
point(s) in leadership and followership roles. 

Materi al s : 

Question cards - \ - 

PenciJ s " - * 

Paper ' ' ■ ' 

. "Follow the Leader Questipns" (Master included in lesson.) 
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FOLLOW THE LEADER QUESTIONS 


The 


best Walt DisneyAKovie ever shown at. a theatre was 
^ ^ . y 


The 


funniest cartoon on Saturday television is 


The 


best animal television program is 


The 


best family pop singing group is (Osmond, Partridge, etc.) 


The 


greatest amusement park is (Disneyland, Astroworldv Six Flags) 


The 


best subject 'in school is 


The 


greatest basketball player O-n television is 


The 


greatest football player on television is 


The 


most famous hunter who ever roamed early America was ^ 


The 


wisest President of the United States is/was 




in? ■ / 
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n. The easiest work around the house is 



12. The greiSitest baseball player who ^ver lived wa$^ 



13. The best- tel evi si on program is 



•14.. The best comedy prograrti on television is 



15. The best family series on television is 



16* The best si'ng^ on the radio is 



17. The easiest job for a 'fourth grader to make money is 
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LESSON 20 ^ DECISIONS 



Pu rpose : 

To help pupils learn that emotionally ma ture' ci ti zens 
make decisions about facing and solvi^ng life's problems. . 
To help pupils learn the effects of alcohol on the human 
body . 

( 

Theme: 




Cone e.pt : 

The problem of alcohol. 

Termi na 1 Ob j ec t i ve : " , , ^ 

» 

Pupil wiTl formulate a .written generalization, on the best 
>' approach in attacking a problem which arises in\life. 



Enabl i ng Objec ti ve -: 

1 After viewing the filmstrip, "Reflections"., pupils 
will discuss the effect which a druken person 
had upon' the en j oyoien t , o f strangers and the effect 
which alcohol had upon the user's'body and behavior. 



2. Pupils will role^pla^y s i t ua t i o ns i n which, they must 
decide to reject or help a person whomight^be drunk, 
sick, or i n jured . 



Suppl ementary : 

. ^1 . Pupi'ls will research the topic of alcohol in books 

provided by the teacher to answer motivating questions 

* »■ 

*. 2 . Pupils will f i 1 1 - in- the-bl anks^ of a study guide to 
receive pertinent information on alcohoV. - 
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Learni ng Experiences : ^ - 

1'. .View the filmstrip "Reflections" using the tap$d 
narra ti on. . ^ 

Z. Refer'to the Teacher's Guide which accompanies the 
filmstrip^r hel pf ul ques'ti ons , guides to discssion* 
and idea/s for role-playing. 

'3. Conduct the following discussion: 

A/ What happened in the filmstrip? 

Why was ^teve angry? 

C. Why do you think he felt that way? 

D. . How would you have reacted if you had been the boy 

in the family? Why? 

E. What would you have thought of your father if it 
' had been 'he w^ho helped the drunkard? 

F. Has anything like this ever happened to someone you 
know? 

G. How did you feel? 

H. What else coul.d the boy have done? 

, I. Does anyone have a different idea? 

J. Why should the father have helped'when no one else 
did anythi ng? 

Suppl ementary : ' . ' . 

l * Refer, to the^ Questions to Moti'vate Furt-her Research 
for Class study on individual* readi ng.- 

2. Distribute copies of the quiz to guide reading on 
alcohol. 



Evaluation : • \- 

In a recent. ,1 esson we studted courage. Faith in oneself 
'was, one of the most important qualities of courage, wasn't 

it? • ■ ■ . 

Many peopl.e do not have faith in themselves and- do not trust 
their own ability to- cope with problems as they arise in 
life. • . v 

, LGO 
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They want to escape from troubles by' "forgetting^ it all." 
Some turn tp a 1 cohol . 

Can you present a plan which you feel would be appreciate 
for handling a problem of this type? 



Materi al s ; . * 

Paper 

Pencils , . . . . \ \ 

Duplicated quiz (Master included in lesson) ^ r 
Filmstrip-casset'te - "Reflection" (Photographic Laboratories) 
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TEACHER: 

Harris County Depa.rtment of Education has an excellent study 
guide for/grades five^thrpugh twefve. It is entitled "Habit 
Forming Substances: tobacco, Al cohol , "and Drugs." 

Perhaps you could read its section on alcohol, simplifying the 
main points of emphasis before you lea.d a (^iscu^sion with your 
pupils. ' ' . " ' ' 

. QUESTIONS TO MOTIVATE FURTHER RESEARCH 



1. What are the types of alcohol? 

^ '2. What are the temporary' effects of alcohol? 

3^ What are the long-grange effects of alcohol? ..' 

M . Is al cohol a food ? 

5. Is the drug alcohol habit forming? 

6. Why do some young peQple start drinking alcohol? 

y 

7. ^ Why do. some adults drink?. 

8. What possible harm could come to the user or'fellowman 
n while under the influence of alcohol?. 

9. What penalities could^resujt from crimes committed w\)ile^ 
under the influence of alcohol? 

10. What is**the difference between drunkeness and alcoholism? 

11., What are reasons why some- adults do not use alcohol? 

•12. Can alcoholism be cured? 

• 188 




QUIZ 

(Optional ) 



1 . Ethyl alcohol i s ^ a 

y 

^ w h i c h i s 

' (8) , ^ 
made by fermenting grain, 

mol asses , or f rui t . 
2. Ethyl alcohol is classified 
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as i 



» ^\ecause it 



slows down the function^ of * 
the brain centers. 

Alcohol may cause a slowing 
down of messages between the 
brain and the . 

The u.ser of alcohoTmay have 
less control of arm and leg . 



19) . • 

Alcoho-1 causes a, person to be 

off ' ' ; it i's difficult 

- ' (7) 

for him to walk straight.. 

•A person who. has used alcohol 

may not be/able.to 



as cl earVy as he norma 11 V does . 
His Sti^eech m^y be slurred. 

' ^ ■ 16.3 
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ANSWERS 
MUSCLES 

movements 
'chemical 

BALANCE 

SPEAK 

DRUG 



QUIZ 



TV 



When the brain causes eye 

movement to slow down, the 

^ seem to be glazed: The 
(4) 

person' may^'have double vision. 

A person who uses large amounts ^ 
of alcohol over a long period of 

time may not a proper diet. ' 

This can cause malnutrition. 

Some people use alcohol to 

a prt)b1em they cannot 

face. 

A person having a broken leg 
cannot walk alone and needs a 
crutch. A person who depends • 
on alcohol to help get through 
times of .problems is also using 
a 

A person who depends so much 

on alcohol that he cannot control 

J* » . • , 

his drinking becomes an 



Alcoholisjn is a 
can be treated. 
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which 



ANSWERS 

ALCOHOLIC 

^AT 

FORGET 
' C^RUTCH 
DISEASE 
EYES 
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BOOKS AND PA>(rHLETS 
, (for Che teacher, not students) 



The following materials may be obtained through your school nurse 
or Houston Council on Alcoholism, Medical Towers Building.- 



Alcoholism and Drug Addiction Research Foundation, 1 1 \s Best to KnQw Abou t 
Aicphol . . Toronto, Canada: Alcoholism and Drug Addiction Research foundation 
of Ontario, 1961. 31p. This pamphlet includes the hi.st-rv of che use of 
alcohol, kinds of alc5^olic beverages, how alcohol affects tru body, ^nol 
and safety, what alcoholism is and ho'J an alcoholic can be helped. » 

Block, lean Libman, AlcohoT^and iht ^-dol ebcent . (Keprintcd frJn'thJ 
Parent's Magazine.) New York: .The National Council on Mcoholism, Jnc., 12 p 
This concise pamphlet gives adults i nf ormat i on* ori ways t^ help younj; people 
^ f ace the problejm of alcohol. - , ' 

Golin, tMilton, Robber of Five Million Brains > (Keprinted frc^ Thl Jourrtal ^ 
of the Aiperican Medical Assocfa^ion. ; New York: The National CouriCil on 
Alcoholism, Inc., 1958. 8 p. This article deals with alcoholism as a 
.disease, action across the country to fight alcoholism, the roK of the 
physiqian for the alcoholic. 

# 

'Harris County Department of Education, Hab^t Formin_g Substances: Tobacco , 
Alcohol) and Drugs: A Study Gu^jde , Grades 5-12. Houston: Harris County 
Department of Education, pp. 13-18 and pp. 52-79. 

Pattersqir, Jean^ It's Your Decision: You and-Alcohol . New York: Kamapo 
House, 1971. 9.0 p. Written by a secondary 'teacher, this book talks to^ * 
young people in their language about many facet^s of the pr-Oblem of alcohol. 
Includes exercises and appealing illustrations. 

Smith, Al'son J. / U^at I'd Teach My Children About Alcohol . ("Reprinted' from 
Better Horaes and Gardens Magazine.) Des MoineS, Iowa: Meredith Publisfiing 
Co., 1956, ^p. This short article .d€;als with the' need to inform young 
people about alcohol and presents facts concerning the ear ly ^ag^ a^t" which most 
first drinks are taken. - ^ ^ , 

Pamphlets, f rom Texas Alcyhol^jarcot ics education, Inc 

Texas Alcohol Narcotics Education, Inc., Dal las , ^Texas : Jane Press, ^^^7. 
The Problem: Alcohol - Narcotics . ' 95 p. This is an unexcelled scienti?(ic 
resource digest to ai^ teachers in the pr^entation of alcohol ana narcotic 
.problems . ♦ 




FILMS TRIPS 



"Alcohol: Fun o't Folly and Smoking or Health" Texas Alcohol Narcotics 
Education, Inc^ Two color filmstrips set, 55 frames each, printed script. 
Record: one side Alcohol/ , reverse side Tobaccos Based on cartoon style 
books of the^same names. These presentations of alcohol and tobacco facts 
appeal to adults and youth alike. 

"Alcohol, Narcotics, and Tobacco" Eye Gate House. Set of 9 filmstrips, 
5 cassettes, Teacher^s Manual. Includes: "Alcohol - Health and Control, 
The Effects of Alcohol" This series of 9 filmstrips offers information 
on three topics which concern Aiuericans today. 

"Critical Areas of Health " Society for Visua^ Education, Inc*. Set of 4 
filmstrips, 2 records, 4 Teacher's Guides. Includes: "Alcohol and Your 
Health" Full color. Intermediate, Jdnior High School, 49 frames, 15 min. 
Especially designed for teen agers,*this revised series of sound film- 
strips present the newest scientific evidence and valid statisXic^ that 
students readily understand on this current health area. 

"Drugs; A Trick - A Trap " Encyclopedia Britannica Educ. Corp. Set of 
5 filmstrips. Cassettes, Color. Includes: "Alcohol: Parents and their 
Potions" Coyjon medicines that can be both helpful and harmful, alcohol 
and tobacco come in for ^thoughtlul examinatiorr. 

*'Drugs in Our Society " Learning ArtSj Intermediate. Set includes 6 
filmstrtps, 3 records or cassettes, 1 Teacher's Guide^ Includes: 
"Alcohol: Decision About Drinking" The purpose of this set is to 
give understanding and .knowledge about 6 families of drugs and their 
effects on the Jjuman body and mind. 

"Facts About Drugs, Alcohol, and Tobacco" Eye Gate House. Intermedi tate . 
Set of 6 filmstrips , color , 3 cassettes. A simplified approach to the ' 
problems which avoi-ds sophisticated social, moral, physiological or emotional 
areas. 
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'group discussion procedures 



Most teachers ar-e acquainted with the* values and procedures 
of group discussion, but some teachers may attempt to hold 
the discussion to a consideration of the facts, emphasizing 
only cognitive elements, 

Randolph, Howe, and Achterman Cl968) fo^und that we 
traditionally respond to messages with, ineffective 
responses such as: 



Ordering or 
Acfmoni shi ng 
WSrni ng 
Advising 
Instruc t i ng 



command i ng 



Criticizing and disagreeing 
Praising and agreeing 
Nam^e calling or interpreting 
Reassuring and sympathizing 
Probing and questioning or 
diverting. 



These responses deny the child the right to have a feeling 
and they close the channels to communication and under- 
standing. 



While we are concerned 
cognitive concepts, j_n 
on the' child's 
attempting to assist 
others, and this can 
tne material and 



about the development of the child's 



purposes. 



thi s program we 
feel i ngs , and 



the child in 
be 3chi eved only 
getting involvement at 



wish to focus attention 

values . We are 

understanding self and 

through personalizing 
the feel i ng 1 evel , 



Many teachers ^re reluctant to engage in group discussion 
that is truly open; they do not see its value. Some 
teachers even feel guilty for wasting time in thi§ way; 
"otherx, feel inadequate and afraid that' they will not be 
able'^o handle this kirfd of discuss*ion. 



It is clear, however, from our experience in gui dance- 'and 
social psychology that group discus'sion is a nrost powerful 
influence for changing behavior, and the teacher should 
realize the group ca.a. seldom go beyond the s*kill, anticipa- 
tion, and "the expectations of the leader. 

The following philosophy and principles should prove to- 
be hel pf ul . ^ 

The discussion leader should commun i ca t e^ t ha t she really . 
cares about what children say ar)d feel. ThiS;is no^t a 
technique but a genuine attitude. It -is communicated 
"through eye contact, a ttenti veness to verbal communication, 
and .nonverbal support that cones through an empathic snile. 
The leader listens to what Is said and not said, and tries 
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to perceive both the feelings which are expressed .and 
those that^are hidden. The teacher is there as a person; 
as she is reaj and honest about the feelings she is 
ex-peri encing , she elicits more Involvement. 

Group discussion requires sharing the respons i b i 1 >ty for 
leadershi.p with the group\ The group helps to identify 
concerns, clarify thoughts and feelings, and consider 
alternatives^ Unlike c 1 a s s^ rec i tat i on , there is no one 
correct answer. In contrast, the leader encourages free 
discussion and interaction to what is said. 

Thecreative leader avoids sermonizing, evaluating, 
humiliating, and moralizing, butshe'is not passive, 
permitting the discussions to be purposeless. She is 
willing to deal with the actionT and " reac ti oas that go on 
in the group. She is sensitive to social interaction, and- 
She is willing to discuss the here-and-now event. If the 
story is about attention-getting, she does not need to 
stay with the abstract while some child who act^ as *a 
class clown 1n her room provides live matgri al s • for 
discussion.' In such a situation she might ask the group: 
What is happening here right now? . What do you think about' 
this? How do you feel? How does the class clown feel? 
Why is he doing that? How can we help him? A's the leader . 
senses the children a-re ready for ^uch a discussion, she 
discusses the purp.oSes of behavior, 

"^achers can av6id control problems when leading group 
-iscussions . When there is noise and co.nfusion, it is' 
e:visable to talk less and act! The leader may merely 
lower her^ voice-, use a hand signal, utilize proximity 
.control by moving to the area o*f .d i s tu rbance , .or^utilize 
some natural consequence for fai'lure to attend to a dis- 
cussion. The leader does not censure or demand, she does 
not engage in a struggle for control of the group; she 
seeks to have the children experience , the 'natural consequences 
oftheirbehavior.. 

The outcomes and productivity of each session are 'par t i a] 1 y 
dependent upon the leader*s competence in'the following 
tasks : 

1. Show the group you care and are concerned with 
developing a relationship of mutual respect. Demon- 

^ strate your interest. Concern, and kindness, but be 
commi,tted to meaningful discussion and do^.not hesitate 
to be firm, showing respect for yourself as well asthe 
children. The teacher sets an example of reflective 
listening by her responses, ^ • 

2. Make sure chil3ren understand the purpose of the group 
discussion and allow them to establish their own limits. 
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Members must -be ready to share their concerns aad 
willing to lis-ten closely to others? A spirit of 
give and take and honest, open feedback should pervade. 

Sense the group atmcf-s.phere and be willing to discuss 
it. Be sensitive to' the feelings of the individuals 
in the group and help them feel understood, >.e., I 
am getting a message- that ypii ar6. unhappy, or that 
you really care. ' . " 

Link the thoughts and feelings of group members. 
Point out the similarities and differences in the 
concepts, attitudes, and feelings being discussed. 
The leader must be able to s|iow the relationship be- 
tween what two children are talking about in order 
to help them recognize common problems. 

Encourage silent members to participate when they s'eem 
ready. This usually involves being aware of nonverbal 
clues as a facial gesture, glance, or halting attempt 
to enter the group. 

The children are learning a new process of/ coopera ti on 
in contrast to competition. The. leader mus.t observe 
any tendencies of children to be empathic and link' or 
supply alternative solutions to problems. These 
attempts should be • "•""^ed i ately encouraged and reiaforced. 

Group discussion can take a negative turn if the leader 
is not perceptive. We are interested in fostering 
personal development. Group members should be assisted 
to see the strengths and assets in individuals. 
Emp-ha^is is- placed on positive as well as negative 
feedback. When there is a negative feedback, i.e., ^ 
"I don't like him, he smells," th'e teacher may say, . 
"You feel there is an odor there that is not pleasant.' 

The leader must be alert to detect feelings and attitudes 
which are implied but not expressed. She helps the 
group to develop tentative analyses of behavior and its 
purpose. She might say, "Is i t^ possi bl e . . . " Could it 
be....?" a^ state her hunch about the purpose in a 
tentative manner. 

The effective group leader ns able to help the children 
express their t-houg-hts, f eel i ngs , and attitudes more 
clearly. She d^es this through cVarifying, restating, 
and summarizing; - ' r. 

The leader helps members to summarize and evaluate what 
they have learned. About five minutes before the close 
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of the scission, she asks, "What do yon think. you 
learned about yourself and others today?'* Helpi-ng 
the group consider what is- happening accelerates and 
facilitates the group process^' ^ * ' 

Children should be encouraged to formul ate thei r own limits 
for the.d.iscussion. However, the leader should help them 
to consider some of the' f ol 1 owi ng procedures which promote 
effective discussion: ' , 

1. The discussion goes best wheo we trust each other and ' 
have mutual respect. We have to be concerned enough 

to listen and want to help others. 

2. Be honest and open. Say what you really feel. Speak 
whenever you feel you have something to say which will 
help you oY the group. 

3. In giving feedback, cansider how it will he,l'p the 
others for you to say this, ^ 

^* 

4. Really listen to what others say. Are you able to 
state what he has said and felt when he finishes? 

When certain i nd i v i dual s or the group become negative or 
pick 'on an individual, the mature leader can use. this as 
in opportun.ity to discuss the purpose of getting special 
>::tention or power. The leader, can also use puppetry and 
^ole playing to help increase sensitivity to negative 
^er^iarks . 

Tne potential in group discussio^n is tremendous ani^teachers 
will find*cit a Tno'st rewarding experience as their sk i 1 1 s 
develop . 



Taken from Developing Understanding of Self and Others ,> > 
Manual. Used with permission of American Gu i dance- Serv i ce . ' 
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ROLE PLAYING PROCEDURES 



Role playing is not merely information dispensing,. The 
teacher who is skeptical of the educational purpose of 
role playing^ s!hould conside^r some\of the following potential 
values: 

1. Role playing pVovides an opportunity for the child who 
does not excel academically, but who has^ talent in 
creativity and spontaneity. 

fT'f.Spectato^ ^'therapy /'can occur through audience observa- 
Hion and empathy. 

3. Role playing promotes the development of personal 
flexibility and social skills. 

4. The enactment of the same situation several times 
helps the child to see al ternati ve ^sol u tions to a ' 
problem, increasing hi s .probl em-sol vi ng and decision- 
making a bi 1 i ties . 

,As discussion leader,^ the teacher encourages the children 
to become^.more observant of the behavior of others, to 
t oak^if^'^the purposes and causes ^of behavior, to anticipate 
^^^^^'"r'esul ts of certain behaviors, and to evaluate behavior,, 
5>tuations, and people. 

The steps in role playing ^ There are four parts to any 

ro^e playing situation; preparation, i ntrocjuction , 

enactment," and-di scussi on . 

« ' 

1. Preparation . The teacher's first decision involves 
selection of the issue or problem. Issues should be 
selected which ensure the security of each child 
invo'lved. The child is never .forceti to take a\roie . 

After reading the descriptive directions for a 
* particular role playin-g situation, the teacher 
gathers the class. A playingarea is needed. 

Because each lesson is an extenrsion ,of the underlying 
themes of the stories the teacher may briefly review 
some of the main ideas af the related story. Questions 
mav^be asked. such as^ "Who was the maift character?" 
"tlhat did he do?" "Why did he do that?" Unfinished, 
stories which stop at a dilemma point are excellent 
for rol e pi aying . 
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introduction. The teacher states very^brief ly that 
the class is going to do some pretendi ng; She should 
state the problem in terms of specific example? with 
vivid details which create emotional involvement* - 
Because young children are egocentric and most of 
them are erfger to pretend and participate, they 
will probably be unwilling to patiently wait any 
length of time for a turn at pU^ing. Therefore > 'i t 
is wise to allow all of them to have a brief turn - 
to participate in a warm-^up exercise at the beginning 
of each ]es5on. If space does not permit the whole 
group to move about at the same tiXe, break the. group 
into two sections. 

Because it is easily performed, pantomime is suggested 
as a warm-up activity. To begin the pantomime the 
teacher may giye the following directions: 

This IS OUT pretending space. (Indicate play aV^e*aO 
Find a stagvdi ng-u p place in here where you won't 

be too close to any other person. 
Stand there absdlutelj^quietly. (Wa.it for quiet.) 

Good . . ' , ^ 

Show me you ajre ready^ to listen and^ imagine/ 
* Today we are gging to* imagine we are 

(see specific direction). 
When I sa.y y^eady, beg'in," you may begin* Kee^ 
^ J working unt^il you>^ hear me say '^Stop." 

See if you can show me by you-r actions your ideas 

about 

Do not say anything. 

Imagine there are no other children around you. 

See if you can really make me^ believe you ^ ^ 

are a ; ' , 

Ready, begi n . 

Observe the' panXonrrmes anjL-'m^ake encouraging reamrks 
for creative resppj^ses such as, ''Oh, I see someone 
that' i s _^^__(^s^cribe pantomime)," or "Thef^e i.s^ some 
good tWnin ng going on over there." After at least 
a minute,, stop the action an4 seat the students. 

The teacher controls the length of a si tuation' by 
reserving and u^ing the right to halt .the play .at 
any poi n t . 

After making a few comments about the creative ideas 
observed in the pantomimes, the teacher briefly 
presents the .actual . role playing situation to the class.'' 
The descriptfbn shotild be as simple and direct as 
possible. 
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■"Because students are expected to speak' in character, 
the teacher will give them, some practice' by asking 
them 'to respond in the character's voice to. such 
questions as "Mary, what did the. old man say when . 
he^got knocked down? Can you sound, like the old nian?" 

Then the teac-her asks for volunteers to tak? various ' • 
roles. The class may suggest names* bi-t the actors 
must volunteer. From the volunteers, characters are 
selected. Usually it is advisable to begin. with 
sociable children before choosing participants who 
are shy or who h'ave more problems tha-n others. I" ^ / 
specific role 'assignments , check to determine, how 
the child identifies with the character. A.sk "What 
kind o-f person is he?" "How does he feel?" Select 
individuals who indicate they have identi f i ed wel 1 
or who have strong feel i ngs, about a character's 
behavior. - " ■ 

Enactment. The teacher helps the characters set "the 
scene,- i .>e' , "Shall we .imagine a doo.r is here?" Do 
you need some chairs?" If the characters are going 
-to sit down, they will need some chairs. Children 
-cannot simultaneously pretend to -sit, keep their 
balance, and play a role." ■ ■ ■ 

The teacher says,. "Find your places and stand 
^ quietly." ' .. ' , 

At that point, she may heed to review the characters . 
and their purposes in the scene for t^e benefit of 
players and the class. Action is started by the 
words , ."Ready, begirv. " 

Durifig the enactment, the teacher tries to say as 
little as p,ossible. Otherwise, the teacher becomes 
the director, and t^^ chi'l dren ^1 ose the opportunity 
to express themselves freely. 

Some side coaching mray be necessary to assist fn moving 
the action along. The teacher may s^y, "It must be 
time for fatherTto come home, now," "Oh, my, that 
brother going'to be ang/y." Suggestions are always 
directed to the ch-aracter,' not to the real person. The 
teache-r avoids using real names and directs all remarks 
to the characters . 

When the scene seems "to have developed to^-its fullest |- 
potential, the teacher says , "Stop come and sit down.- 

Discussion . It is. usually effective to. have the- 
actors evaluate their own perf ormance^ f 1 rsfe. ^ At 
the end of a' scene, no matter how weak it was, the 
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teacher makes at least two or three positive remarks, 
■ i.e., "I liked the way the father reaa his newspaper," 
or "Wasn't the dog good? He really seemed excited." 

To encourage class participation in the tjiscussion, • 
the teacher asks them the questions listed at the end 
of the role pUying activity. liF other more relevant 
que-s-tions emerge as a result of the individual play, 
they should, of course, be used. Discussion centers 
on how the characters were feeling and why they , 
responded as they did. The teacher should attempt 
to guide the discussion so that the issuesiare related 
to experiences personally relevant to the childreri. 

The you-nger the children, the briefer the analysis. 

Two or three points' are suf f ici ent. for kindergarteners:'. 

The teacher makes a sumn<ary statement of points' elicited 
from the group and quickly selects a new group for r 
j> replaying. 

The teacher emp'hasizes, that she will be looking for' 
good, new ideas on each replay. The purpose of the 
reenactment is to help the children explore new 
insights and alternative solutions. 

Encourage as many enactments as possible. ^ ' ^ 

The role of the audience should" be clarified just as 
• the roles of the actors. The members of the audience 
may be asked to look for speci f i c !poi n t s or to identify 
with the feelings of a specific actor. They should 
have a role whi.ch maintains their interes/t and ' * 
i nvol vement . 

Problems, pitfalls, and possibilities . Beginning role 
playing may bring about a variety of unexpected reac t i ons 
in young students. Two of the extremes in behavior are. 
acting up and excessive shyness or refusal >to participate.* 
The student who acts up can destroy the imagi nary creati ohs 
of other students. The first few tvmes this behavior 
occurs, the teacher stops the whole group and calmly but ' • 
firmly reexplains the ground rules. They. are: 

1. Play in the play st)ace. 

2. Actions - no wo'rds ( f or pan tomime ) . 

3. Do not disturb the play of others. 

Do not be overconcerned about the student who exhibits 
extremely shy behavior; I ns tead , retagni ze and encourage 

-i < O 

204 '■ ^ / 



others for their efforts. As soon as the shy child, makes 
any Overt Effort at enactment, encourage him for nt. 

Noise can , be another classVoom problem. If the tea^cher 
has properly stimulated the students to want to work on 
the.prpblem, they will become excited, and often with 
excitement, comes no'isel Do not begin a pantomime or ,/a 
scene until thq students have become almost totally silent. 
Students need a moment to quietly reflect oh their task. 
Lack of concentration or silliness oa the part of the 
players will produce insincere and un i ntel 1 i go bl e scenes. 
Foj the initial playing, the teacher fries to select those 
students who are verbal and seem enthusiastically responsive, 
they will set a high standard .for the plays that follow. 
Clarity in speech and pantomime should be praised. If the 
characters seem to be getting off the track, the' teacher 
says fjrmly, "Keep your character^" Even though the 
studerfts f^iay not exactly understand the^ di r^cti on , they 
will understand a firm but kind tone of voice. ^ 



Restlessness of the' group is an indicat\on that something 
is too long. Perhaps the di recti ons ai/e too lorvg, repeated 
too often, or jthe scene and the discussion are too long. 
Teachers must try to be brief and to the point. Use short ^ 
.sentences. Stop a scene before interest is reduced. 



a problem among certain g^roups of 



Unresponsi'veness' can 

children. They may be extremely inhibited, or they may 
raver have engaged fn ^y^ drajrijSK^^ In this case,- 

t'^^a teacher may' need to^*d^^^nt^nstr ate* what i s meant by 
wcetending. and' pantomiming. Occasional ly^. as opportunities 
present themselves, the teacher may take a rcle in the 
playing situation. By taking part rn the action, the teacher 
coDtr'ols the direction of play from witKin the group and, 
^at the same time, demonstrates the "how to" of play. 

Certainly those groups of children^who have had^ experience, 
with dramatic pla> and creative dramatics will find it^less 
difficult to role play than inexperienced ones.;^ Do not 
expect perfection and depth in. the beginning lessons. Each 
successive role playing situation should show an'increase 
in th^ ability of the group to play together effectively. 



Taken from Developing Understanding of Self and Others , 
Manual. Used with permissio^n* or^^erican Guidance Service. 
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MATERIALS-LIST BY GRADE 
•(Schedule A) 
Level K 



PROJECT P-ROOiJCE^D MATERIALS 



COMMERCIAL 



. / 



1 

? 

3 

4 
~5 

6 

7 

8 
.9 
'10 
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Cfean ari^ dirty paoer puppets 
patterns 

2 paper tooTh.jjSppets 
2 rMrs;..!^r^nc/ '^asters^t Patrick 
HdPf] sio'Ttac^ {.upper pattern 
E/t^tuotiun sheet 
H.,n*i Puppet Gray Rabbit\^ 
Paprj; Rabbit ^ 
Birfi P'f fansparency master 
Evjj^.iiion sheet 
"R/iBd!!' transTjarencv 





A B Le Crone Company 
Rhythm Record Company 
819 N W 92 Street 
Oklahoma City, Okia 

Recorrj "Swinging On A Star" 

Kindle (Scholastic) All Kinds 
of Feelings* F Umstrip Cassette 

"Smiles Don't Just Happen" 
(Scholastic) Filmstnp/Cassette 

* Btq BrotheT >,Robert Kraus, 
Parent's Maga\ne Press 
52 Vanderbtlt /^Venue. 
New York, New Y6ck 

^ "Wilt You Be My 
(Scholastic) FilmstripV 
Cassette 

"St^cks 'N Stones" 
(Scholastic) Film^rjp/ 
Cassette 



Reflections Recorr? 
Vtcki Car'r ' 



TOTAL 



19.00 
4.59 



19.00 



19\00 



1.00 



S88.54 



"T- ri.T.O''(t!, drt 'i ffccult to olitdin and -^^^ not necessary m order 4« complete' "-^^ 
tfi( ■i-ssons .nvoJvf'd 



/ 



Level I 



PROJECT PRODUCED MATER4ALS 



COMMERCIAL 



in Giiicip 

^ Ernie. Skippy, Eddie Puppet 
, Patterns • ' ^ 

TapiLiii^Skippy and Ernie 
Dujloque 

Flower Pattern 



> - 



"Everything ts Beautiful" Recorrl $ ^ - 00 



Book If I Wer e, Barbara Shook 
' Hazen. Western Publishing Co- 

. ^. XheiJqTy Ducklin g. Scholastic 
Version 

The Hating Book . Charlotte 
Zolotow Scholastic Books 

*But It Isn't Yo urs • Pan I 
Guidance Associates Filmstrtp/ 
Cassette 

**BFA Study Print 220004 My 
Class, "Teachers Away" 

BFA Study Pnnt 221007 My 
School "Borrowing Without 
Asking" 

^'**"The Trouble With Truth" 
Part t Guidance Associates 
Filmstrtp/Casiette 

•"That's No Fair" Part I 
Gutdance Associates Filmstrip/ 
Cassette 

BFA SttKl^ Pnnt 221008 My 

Sct^ool "Litterio.j" \ 

BF/^Stiidy Print 220001 My 
Qass "School 3ook" 



(See Level 



TOTAL 



6.54 
.95 

.95 
26.00 

25.50 



26.00 



SI 10.94 



- Th!s oackdqe contains ^art I & li Part II \s used in Level 
Packaqf must be purchase as a unit 



* ' NciV TtK' BFA Sturjy Prints used m Level 1, II. 
irom tfie cdnDpany The set will be known as the 
^ cannot be broken 



and III (seventeen prints) must be ordered as a%p\ ^ 
'Special Texas Package" S25 50 This set 



80 



LEVEL 



PROJECT PRODUCED MATERIALS. 



I n GuK^ ^ 



Transparency Boy-amfgnt- 
daydrea^ninjg 

'TcdHsparency Three Faces 

Transnarency Sharing Toys 

X 



1 



\ 
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COMMERCIAL 




-4r 



Book. I -Wnte^ RqthKrauss 
Harper and Row 5?>^7. 1970 

Book, T he Turtle and His Frj^qd s. 
' Thomas and Patrtcta Gnagey, 
Faciht/tton House, Ottawa ! 

/ . ! 

*^^Ba t It Isn't Y ours" P?^rt II { 
Guidance Associates'^ ilmstrip/ 
Cassl^tte (324 50) 

re^A^UKly Prjnt 20008, My Class 
^'Last One Chosen" • 

' Total's No Fa^ r" Part It 
Guid^Qce Associates FHmstrip/ 
Cassette (324 50) 

.__aFA-Study Pj-im 220003 Class 
"Cheating On a Test" 

BFA Study Prmt 22t004My Schoo 
"Fjght'" ; 

BFA Study Print 22\^2 My Scho^ 
"Wall" ^ 

- " f 
'The Trouble With Truth Parr/h 
Guidance Associates FilnDMrip/ 
Cassette (324 50) 

BFA Study Prmt 221001 My Schoo 
**Grpssing Guard" 

BFA Study >rrnj' 220007 My Class 
"New Student" 

(See LeVel 1) Tc^al 

' ' ' . ■ /" 

'This Package contam^^rts I &/ 
ri Pan I IS usee] fn Level 1 ilact^qe 
must be purchased as a u^^it , 



2.50 
2.00 



S 4.50 



- Level MI- 



PROJECT PRODUCED MATERIALS 



COMMERCIAL 



In GuKie 



Valup Activity Sheet "No One 
-Else" Student Handout 

"What Persoa In This Group" 
Student Handout 



" Guess Who's In A Group " 
^ Guidaf^ce Associatei Filmstnp/ 
Cassette 

BFA Study Prints People I 
Don't Know "Discrimination (2) 
219004. 219005 

BFA Study PrKTr218004 
"Cheating" My Friends 

. BFA Study Prmt 218005 "fqur ^ 
Eyes" My Frionds 

BFA Study Prmt 216008 My Home 
, "Thirsty Dog" 

"Vou Promised" Guidance 
Associates Filmstrip-'Cassette 

' BFA Study Print 216001 My Home 
"Lorkecf House" ' ' 

• BFA Study Prmt 219007 People 
I Don't Know "Lost Child" 

• "Hey Dad,. What Are You-Doing>" 
and"l Double Dare You To" 
hlmstnp cassette Photographic 
Laboratories. 1926 West Gray. 
Houston^ Ji^xa^^ 77019 

TOTAL* 



$26.00 



26.00 



I 15. 



$67 



00 
00 



Level IV 



PROJECT PRODUCED MATJERIALS 



COMMERCIAL 



In Guid e 

Handouts 

Gjfi Scout Law 
Response to Pledge' 
Law of the Carrip Fire Girls 
Blue BifM Wish 
0 s of Office 

"Hiij^jrn Word Puzzle ^Rtck and 

' Arr Glac;" 

Hdop^ness" 

bcsi Friend" 

• .'atc^^:'^q Quiz Book, T V 
Mon.es 

(Jdf,^n VVorcJ Puzzle "Communicfetmg' 
WH'frt"if^hers Might dIs-- 

Suf-g " 1 ArT^ Proud" j 

Cc3''--r RifkjfPs i 
WepK 'y Budget 
Hidden Worri Puzzle Savings 

Account 
"Beat the Clock" 
Sonq "A Tin^^^Ty Rhyn^e" 
"InrJrvKiual Evaluation" 
Pooir. "Son(j of Greatness" 
"f()\^o\\ V f LeacJer Questions" 

Transparf'^c^^s 

T ran6{ >arf>nc»f^s of ^amous peopfe 
' tc)t.ii 8 

"Play BdU'* Lesson Transparencies 
TotdM 

4. 

CdSSr-ttt'^ 



CdSS^ tt<;S of StorifS 

Ca^S' f?'S ^>f sonfj^ 
fO{;tiondi) 
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* Fiimstrip/Cassett*^ "Nr Place " - 
Like Home" (V'esTinghouse Senes 
Our ValuPS) 

• FilmstnpVCasseiie' "The Broken 
Sleds" (WestiTkghouse Series Our 
Values] • * 

FijmstripjCaSsettc "Pam Puts It 
Off". Eyegate House / 

Fiims't rip 'Cassette "Reflections" 
Photographic ti'ab. 1926 Wesrt 
Gray, HOu^on, Texas 77019 

* Fftmstrip/Cassette or Record, 
"My Best Fnend" (Holt, Rinehart 
and Winston Series Values m 
Action) 



$15.50 



15.50 



.12.95 



ZD. 00 



13.00 



TOtAl S75.95 



'Thpse filmstrips are part of a pacLaqf* and the' 
publisl;ier may be reluctant to break the set ' 



Level 



PROJECT PRODUCED MATERIALS 



COMMERCIAL 



In Guiuc 



Transparencies 

A1 
A 2 
A 3 
• C 1 

H andouts 
Janet's Dtary 

"What'-s Wrong with Jeb Miller?' 
"Kelly's Addition" 
"Mr. James Miller Speaks" 
"Why Kelly's Addition should 
Be Rezoned" • 



'Max" and "Max Is Not Alone" 
Filmstrip/Tape, Photographic 
Laboratories, 1962 West Gray. 
Houston. Texas 77019 



TOTAL 



7 



VENDOR LIST 
(SCHEDULE B) 



F I LMSTRI PS/CAS SETTES 



SCHOLASTIC KINDLE FILMSTRIPS 
904 Sylvan Avenue 

Englewopd Cliff, New Jersey 07622 (also available in 
Spanish at a slightly higher price) 

"All Kinds of Feelings" (Level K) 
"Smiles Don't Just Happen" (Level K> 
"Will You Bg My Friend?" (Level K) 
"Sticks *N Stones" (Level K) 



19.00 
19.00 
19.00 
19.00 



GUIDANCE ASSOCIATES ^ 

757 3rd Avenue 

New York , ' New York 10017 



"But It Isn't Yours" (Levels 1 and 2) < 
"That's No Fair" (Levels 1 and 2)^ 
"Guess Who's ,In a Group" (Level 3) 
"You Promised" (Level 3) 

Developing Values (Parts I & II) (Level* 8) 
"Shaping Identity (Parts I & II) (Level 8) 



26.00 
26. OO 
26.0'0. 
26-*- 00 
4i:50 
4U 50 



AUDIO VISUAL SERVICES, INC . (WESTINGHOUSE LEARNINQ CORP.) 
2310 Austin Street T 

Houston, Texas 77004 - ^ , ' * 

Righard Hunter, Sales Representative (2^-4591) ' 



\ 



"No 'Place I^ike Home" (Level 4) 15.50 

^"The Broken Sleds" ^ 15.50 

Our Values Series - *^quality Does Eqqal = Same?" (Lev>el 6) 16.50 

"Life on* the Rocka" (3 *f41mstrips) (Level 8) 59.00 



EYEGATE 



7gAl Lichen 'Lane 
Spring, Texas 77373 

Frank W.^Co^, Sales Representative (376-1739^)'- 




"Pam Puts If Off" (Level 4) 
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PHOTOGRAPHIC LABORATORIES 
1926 West Gray 
Houston, Texas 77019 

Bob Drake, Sales Representative (529-5846) 
^ "* ^ . 

"Hey Dad, What Are You Doing" and 

"I Double Dare You To"' (Level 3) ^ $ 15.00 

, "Reflections" (Level- 4) ' ^ 20.00 

"Max" and "Max Is Not Alo^ne" (Level 5) 15.00 
"Basketball Game" (Level 6) 15.00 
"Wanting A Bicycle" (Level 7) 15,00 
"AdvertisiJig" ; ; is'oo 



WINSTON PRESS * ~~ , 

25 Groveland ferrace 

Minneapolis, Minn. 55403 

Mr. Jack Dickerson, Sales Representative 

"My Bfest Friend^ (Level^4) ^ 13.00 

"Terry Takes A Ribe" (Level 6) ' 15,00 

"Its All Your Fault" (Level 6) « » 15^00 



STUDY PRIbJTS 



BFA EDUCATIONAL MEDIA * 

2211 Michigan Avenue ' 
Santa Monica ,^ California 90404" * 25.50 

'"Teachers Away" (Level" 1) 
^'Borrowing Without Asking (Level 1) 

"Littering" (Level 1) ' , 

"School Book" CLevel 1) ' * ^ 

"Last One Chosen" (Level 2) ^ 
^ "Cheating on a Test" (Level 2) - • 

"Fight!" (Level 2) , ' 

"Wair (Level 2) . ■; 

"Crossing Guard" (Level 2) , ' 

"New Student" (Level 2) - " 

"Discrimination" (2) (Levef 3) - ', 

"Cheating" (Level 3) . . ' 
''^ "My Friends" (Level 3) . ^ / ' 

"Thirsty Dog" (Level 3) 
"■Lacked House" (Level 3)* 

' "Lost Child" (Level 3) ' ^ • . « 

» , ■« _ # 

* The BFA Study Prints ^sed in Levels 1, 2, an(? 3 (seventeen prints) must 
be ordered as a set from the company. The set will be >:rWwn a3 the 
"Special Texas Package." This set' cannot be broken. " ^ \ 



BOOKS 



PARENTIS MAGAZINE PRESS 
52 Vanderbilt Avenue 
New York, New York 

Big Brother (Level K) 
WESTERN PUBLISHING COMPANY 

6200 Richmond Avenue ^ " 

Houston/ Texas 

Walter Escue, Sales Representative (686-7834) 
If I Were (Level 1) . 

SCHOLASTIC MAGAZINES AND BOOK SERVICES ' * 

50 Wes;t 44th Street 

New York; New York 10036 

Mrs. Joyce Martin, Local Sales Representative (497-5650) 

The Ugly Duckling (Level 1) ' 
The ' Hating Book (Level 1) • 



HARPER AND ROW PUBLISHERS . 

49 East 33rd Street 

New York, New York 10016 



I Write It (Level 2) 



FACILITATION H0US5 

P,0, Box 611 

Ottawa, IJ.linois 61360 

The Turtle ana His Friertds (Level 2) 



RPCORQS 



A,B. LECRONE COMPANY , 

Rhythm IRecorJ Company 

819 N,W. 92nd Street ^ - " 

Oklahbipa City, Oklahoma 73114 

*i# Preschool Physical Fitness (Level K) 
'Local Record atoijeB 

Swinging on 4 Star (Level K) 
lla,flections - V>cki Carr (Level i() 
Everything is Beautiful- Ray Prr 
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LEVEL 6 



Winston press 

25 Groveland Terrace 

Minneapolis, Minrt." 55403 

Mr, Jack Dickerson, Sales Representative 

t 

Values In Action • 



"Terry Takes A ftide" 
"Its All Your Fault" 



AUDIO VISUAL SERVICES, INC/ (Westing^ouse) 
2310 Austin Street 

Houston, Texas 77004 • y' ^ 

Mr. Richard Hunter, Sales Representative 

Our Values Series 

, "Equality: Does Equal = Same?" 

PHOTOGRAPHIC LABORATORIES 
1926 West Gray \ 
Houston, Texas 77019 ^ 
Mr, Bob Drake, Sales Representative 

"Basketball Game" 




$ 15.00 
$ 15,00 



$ 16,50 



$ 15,00 




LEVEL 7 

PHOTOGRAPJ: 
1926 West Gray 
Houston, Texas 77019 
Mr. Bob Drake, Sales Representativ 

"Wanting A Bicycle" 
, "A/jvertising" 



^L€V£L 8 . ' ' . 

I ^ 

AUDJO VISUAL SERVICES, INC,. (Westinghouse) 

2310 Austin Street 

Houston, Texas 77004 

Mr. Richard Hunter, Sales Representative 

, "Life on the Rocks" (3 filmstrjps) 

SuiD^^NCE ASSOCIATES 

757 3rd Avenue 

New York, New Vork 10017,, 

"Developing Values (Parts I & If) 
"Shaping Identity (Parts I & ri) 
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TOTAL- 



$ 15.00 
$ 15:00 



$59.00' 



$ 41.50 
41.50 

' $234.00' 



